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Extensive literature has documented The United Methodist Church’s’ (UMC)
commitment to social justice. A current focus in the church is working with economically
marginalized populations, including the 231,170 Black children and youth in Mississippi. To
better understand adults that serve this population, I conducted an exploratory study to gather
baseline data about UMC adults’ contemporary attitudes and beliefs about race, racism, and
discrimination. A cross-sectional survey was administered at the 2017 Mississippi Annual
Conference of The UMC. Using a critical race lens, I found that most of the attendees espoused
moderate color-blind racial attitudes and beliefs about the frequency that low-income, Black
youth experience racial discrimination. I suggest that espousal of these attitudes and beliefs may
promote notions of white privilege or internalized oppression and may lead to increased acts of
racial prejudice and discrimination when these adults interact with low-income, Black youth.
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This innocent country set you down in a ghetto in which, in fact, it intended that you
should perish. Let me spell out precisely what I mean by that, for the heart of the matter
is here, and the root of my dispute with my country. You were born where you were born
and faced the future that you faced because you were black and for no other reason. The
limits of your ambition were, thus, expected to be set forever. You were born into a
society, which spelled out with brutal clarity, and in as many ways as possible, that you
were a worthless human being. You were not expected to aspire to excellence: you were
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Lady Legacy, TRIO Upward Bound, Diversity Leadership Team, MS 302, Maya Angelou
Charter School, Boys, and Girls Club of Starkville, Youth Community Explosion, and Day One.
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sky to the bursting sun. I pray that you never forget that you were made in the “Image of God”
and are destined for greatness.
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INTRODUCTION
Introduction
The intersectionality of race, power, privilege, oppression, and Christianity are bound up
in the historical roots of American Methodism (Craig, 1989; Del Pino, 1980; Harris, 2014;
Keaton, 2008; Kim, 2006; Knott, 1996; McClain, 2015; McEllhenney, 2001; Mitchell, 1975;
Murray, 2004; Pope-Levison, 2011; Reiff, 2016; Richey, Rowe & Schmidt, 2000; Rymph &
Hadden, 1970; Scola, 2003; Straker, 2015; Talbert, 2005; The Book of Discipline of UMC,
2016; Wheelock, 2011). In an attempt to address the ills of American society, The United
Methodist Church (UMC), an affiliate of the larger Methodist denomination, developed agencies
in the late 1900s to articulate their commitment to economic, racial, and social justice (Keaton,
2008; Pope-Levison, 2011; Purifoy, 1966; Reiff, 2016; Scola, 2003; Talbert, 2005; Watson,
2013; White, 2009; see Appendix K). More specifically, The UMC, has taken a proactive stance
to assist and advocate for marginalized and vulnerable populations such as low-income, Black
children and youth (“Four Focus Areas”, 2018; The Book of Resolutions, 2016; Wilson, 1999;
see Appendix G), especially in impoverished states like Mississippi (Bartkowski & Regis, 2012;
“Congregations for Children, n.d.; Council, 2012). According to the National Center for Children
in Poverty (2018), approximately 231,170 Black children (76%) are growing up in low-income
families in Mississippi. Furthermore, in 2016, The General Council on Finance and
Administration for The UMC (n.d.) reported that most of its membership in Mississippi was
1

comprised of Blacks (18%) and Whites (81%; “Statistical Data Reports”). Therefore, one may
infer from this data that low-income, Black youth will most likely interact with UMC adults I
some capacity. The Statistical Data Report (2016) stated that 10,337 youth participated in all
Christian formation groups and other small group ministries in Mississippi, which was
approximately 17.7% of the total members in the 2016 Mississippi Conference. There is no
aggregation of data currently available that specifies the race and ages of these youth. Taken
together, the complexity of racial dynamics in The UMC and the populations that they serve in
Mississippi provides an area that needs future research to understand how racial attitudes and
beliefs about racial discrimination may influence adult members’ interactions with low-income,
Black youth (Wimberly, 2002).
Statement of the Problem
Race scholars indicate that the present dominant racial ideology of the United States is
color-blindness (Bobo, 2011; Bonilla-Silva, 2002, 2018; Doane, 2006; Neville, Awad, Brooks,
Flores & Bluemel, 2013; Plaut, 2010; Smith, King & Klinker, 2011). Neville, Lilly, Duran, Lee,
and Browne (2000) characterize color-blind racial ideology (CBRI) as the way in which
individuals disregard to race and its impact on the racial oppression of minorities. Individuals
that hold a CBRI typically focus on everyone’s commonality and shared experiences, while
discounting the significance of one’s racial background in shaping how the world is experienced
and perceived (Bonilla-Silva, 2003; Gushue & Constantine, 2007). Critical race theorists,
Delgado and Stefancic (2012), criticized color-blind racial ideologies and suggested that
individuals who adopt a CBRI often exhibit racist attitudes (Awad, Cokley & Ravitch, 2005),
negate the power of institutional racism (Haney-Lopez, 1994; Neville et al., 2000), implore
feelings of internalized oppression (Arai & Kivel, 2009; Lawrence, 2014, Manning, Hartmann &
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Gerteis, 2015; Neville, Coleman, Falconer & Holmes, 2005), and have negative opinions about
anti-racism policies, such as affirmative action, which leads to racial tension (Bonilla-Silva,
2018; Lentin, 2011; Neville et al., 2000; Richeson & Nussbaum, 2004; Tynes & Markoe, 2010;
Wolsko, Park, Judd & Wittenbrink, 2000).
An abundance of literature has identified factors that can either promote or hinder
adolescent development (Benard, 2004; Curtis, 2015). Research demonstrates that poverty
(Jenson & Bender, 2014) and racial discrimination (Butler-Barnes et. al., 2018; Gaylord-Harden
& Cunningham, 2009; Romero & Roberts, 2003; Seaton, 2009; Thomas & Caldwell, 2009;
Varner et. al., 2018; Williams, Neighbors & Jackson, 2003) are risk factors that can impede
Black youth development. Research also shows that religion (Billingsley & Caldwell, 1991;
Hayward & Krause, 2015; Hope, Assari, Cole-Lewis & Caldwell, 2017; Taylor, Chatters,
Hardison & Riley, 2001), religious involvement (Butler-Barnes et. al., 2018; Cotton, Zebracki,
Rosenthal, Tsevat & Drotar, 2006; Rew & Wong, 2006), and supportive and caring adult
relationships (Benard, 2004; Brody, Lei, Chae, Yu, Kogan & Beach, 2014; Jenson & Bender,
2014; Varner et al., 2018) are all protective factors that help Black youth cope with racial
discrimination. Previous youth development literature builds upon this by adding that caring
adult relationships and religion serves as a protective factor that buffers against risk factors such
as experiencing racial discrimination and poverty (Cooper, Brown, Metzger, Clinton & Guthrie,
2013; Neblett, Philip, Cogburn & Sellers, 2006; Park, Yoon & Crosby, 2016). It would seem that
a caring adult within the church context, would be a protective factor for young people (DeGruy,
Kiellstrand, Briggs & Brennan, 2012; Donahue & Benson, 1995; Hayward & Krause, 2015;
Hope et al., 2017; Jones & Neblett, 2017; Spencer, 2017; Weybright, Trauntvein & Deen, 2017).
However, what if that caring adult holds color-blind racial ideologies and other racial attitudes
3

and beliefs that contribute to racial discrimination? Do these constitute a risk or protective factor,
and in what ways do they contribute to the developmental outcomes of youth? Limited research
has been conducted exploring the color-blind racial ideology of southern adults within the United
Methodist Church or their perceptions of how often low-income, Black youth experience racial
discrimination (Harris, 2014; Jennings, 2015; Kim, 2006; Knott, 1996; Maixner, 2017; Neville et
al., 2005; Scola, 2003; Williams, 2016). This needs to be understood before examining how
racial attitudes and beliefs influence the way adults interact with low-income, Black youth.
General Background of the Problem
The broad problem identified herein has to do with the fact that Christian adults’
interactions with low-income Black, youth, may either promote or impede youth development. In
doing so, Christian adults may contribute to either positive or negative developmental outcomes
of the youth with whom they interact. To provide the reader with a general understanding of why
this is so and why it presents an important problem, an overview of developmental science and
adolescent development will be provided.
Developmental Science
Developmental science is the study of human growth and development. Early
developmental theorists perceived human development to be a static process (Miller, 2016), but
contemporary theorists describe it as a multidimensional and continuous process that is
influenced by biological, physiological, sociological, and ecological factors (Benard, 2004;
Bronfenbrenner, 1974, Hughes, Watford & Del Toro, 2016). Newman and Newman (2007)
posited that human development is an interdisciplinary field that is useful for “…describing
patterns of constancy and change across the life span and identifying the underlying processes
4

that account for these patterns” (p. 6). Essentially, this discipline is understood as the product of
three domains—biological, psychological, and environmental—interacting to formulate a holistic
view of growth and development of individuals and families over the course of their lives
(Newman & Newman, 2007; Smith & Hamon, 2012). Within this discipline, theories provide a
framework for interpreting human behavior and maturation (Newman & Newman, 2007). Abend
(2008) added that human development theories assist researchers in describing, inferring, and
grasping a specific phenomenon, with the goal of challenging and extending previous
knowledge.
As noted by Newman and Newman (2007), the founding human development scholars
did not subscribe to only one theory to understand development. Rather Smith and Hamon
(2012) asserted, that major theorists such as G. Stanley Hall (1904, 1969, 1995), Sigmund Freud
(1989), Anna Freud (1969), Mary Ainsworth (1978), John Bowlby (1958), Lev Semyonovich
Vygotsky (1980), Erik Erikson (1968, 1993) and Urie Bronfenbrenner (1979, 1994), espoused a
nature, nurture, or interactional (Miller, 2016) perspective to explain human development. A
common debate among developmental scholars was whether the development could be attributed
more to nature or nurture (Lerner & Steinberger, 2009; Newman & Newman, 2007). Scholars
that espoused a nature viewpoint believed that an individual's innate qualities are shaped by
biological factors (e.g., genetics, temperament, sex, personality characteristics), whereas scholars
that espoused a nurture viewpoint believed that an individual’s personal experiences (e.g.,
traumatic events, racial discrimination) and interactions with social and environmental factors
(e.g., church involvement, poverty) influenced development (Miller, 2016; Newman & Newman,
2007; Smith & Hamon, 2012). On the other hand, contemporary scholars (Belsky & Pluess,
2009; Coll, Bearer & Lerner, 2014; Collins, Maccoby, Steinberg, Hetherington & Bornstein,
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2000; Lerner et al. 2005; Lerner & Benson, 2003; Sameroff, 2010) agreed with interactionist
Bronfenbrenner (1999), who recognized that human development is not dictated by only one
particular domain. Rather human development is predicated on the intermingling of biological,
social, cultural, psychological, and environmental factors occurring simultaneously
(Bronfenbrenner, 2001; Miller, 2016). This interactional understanding of human development
recognizes that both nature and nurture interact to inform development (Newman & Newman,
2007). In other words, interactional theories of development recognize that development is a
joint function of person and environment.
Developmental theories provide a lens in which to understand the biological and
environmental factors that either promote or hinder individual development (Miller, 2016;
Newman & Newman, 2007; Shaw & Bell, 1993). Factors that hinder development are referred to
as risk factors, whereas those that promote development are typically referred to as protective
factors (Benard, 2004; Harper Browne, 2014). Browne (2014) defined risk factors as
“...conditions or attributes of individuals, families, communities or the larger society that
increase the probability of poor outcomes” (p. 18). On the other hand, protective factors are the
“…conditions or attributes of individuals, families, communities, or the larger society that
mitigate or eliminate risk” (Browne, 2014, p. 18). Inherent in these definitions is the presence of
both risk and protective factors across the individual, family, community, and societal levels
(Connell, Gambone & Smith, 2001; Harper Browne, 2014). Developmental theories can be
applied to help researchers and practitioners understand how risk and protective factors across
the social ecology affect human development.
Newman and Newman (2007) identified four questions that developmental theories can
be used to answer: 1) In what ways is individual development shaped by environmental and
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social factors, 2) “How do social constructions, including class, race, ethnicity and religion,
become integrated into a person’s life story” (p. 9), 3) In what ways do early experiences and
exposures influence later development, and 4) What specific characteristics or circumstances
place individuals at risk. This study applies a developmental lens to understand how race and
religion manifest as risk and/or protective factors for adolescents. To provide the reader with
some background on this developmental perspective and particularly the developmental stage of
adolescence, adolescent development will be briefly described.
Adolescence
Adolescence is that period within the life span in which an individual’s processes are in a
state of transition from childhood to adulthood (Curtis, 2015; Lerner & Spanier, 1980).
Hanawalt’s (1992) argued that the term adolescence is not a new concept and that it predates
American society. The term originated in the 15th century, appearing in the writings of
philosophical thinkers, Plato and Aristotle, in which they described adolescence as the period
immediately preceding adulthood (Hall, 1969; Lerner & Steinberg, 2004). This emphasis on the
transition from childhood to adulthood was further echoed by Protestant clergymen in the mid1800s (Kett, 2003) who published literary texts that provided practical advice to parents and
adolescents, to prepare them for adulthood. Kett (2003) asserted that adults during this time
perceived adolescence as both a transformative and perilous period which he attributed to their
deeply-seated Christian values and traditions. Although there are those who argue that
adolescence pre-dates industrialization, it did not exist as a separate developmental period but
rather was considered to be a concrete way to bridge childhood and adulthood (Ayman-Nolley &
Taira, 2000). The scientific view of the boundaries between childhood and adulthood recognizes
adolescence as a distinct developmental period (Scott & Woolard, 2004). Hanawalt’s (1992)
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suggested that, although the modern period did not invent adolescence, it did modify the
definition.
In contemporary times, youth scholars have sought to debunk the notion that adolescence
is just a waiting period (Larson, 2000; Lerner & Steinberg, 2009). Today, the American
Psychological Association (APA), a leading research hub, founded by G. Stanley Hall, define
adolescence as,
the period of human development that starts with puberty (10–12 years of age) and ends
with physiological maturity (approximately 19 years of age), although the exact age span
varies across individuals. During this period, major changes occur at varying rates in
physical characteristics, sexual characteristics, and sexual interest, resulting in significant
effects on body image, self-concept, and self-esteem. Major cognitive and social
developments take place as well: Most young people acquire enhanced abilities to think
abstractly, evaluate reality hypothetically, reconsider prior experiences from altered
points of view, assess data from multiple dimensions, reflect inwardly, create complex
models of understanding, and project complicated future scenarios. Adolescents also
increase their peer focus and involvement in peer-related activities, place greater
emphasis on social acceptance, and seek more independence and autonomy from parents.
(American Psychological Association, 2018, para. 1)
In alignment with Hanawalt’s (1992) assertions, this contemporary definition is an extension of
previous research and philosophies, not an invention.
Historical and Contemporary Perspectives on Adolescence
Current views of adolescence are based on historical perceptions and presumptions about
adolescence. Understanding the history of adolescence, as well as debunking myths regarding
8

this developmental time period, is crucial to the study of adolescence today. Lerner and
Steinberg (2009) constructed Figure 1 to provide a visual depiction of three distinct phases in
America that demonstrated the progression of adolescent development. The first phase in the
scientific study of adolescent development, beginning in the early 1900s, was characterized by
reductionist and deficit models of adolescent development that utilized either a “nature” or
“nurture” conception of development and was based on atheoretical, descriptive research (Hall,
1969; Lerner, Almerigi, Theokas & Lerner, 2005). The second phase, beginning in the 1960s,
consisted of dynamic, developmental systems models of adolescent development that utilized an
interactional conception of development (development is a function of both individual and
contextual factors) conception of development as well as a focus on plasticity and diversity based
on longitudinal research. The third phase in the scientific study of adolescent development began
in the 1990’s with the development of the applied developmental science approach and the
positive youth development (PYD) framework, which focus on the application of knowledge to
youth programs and policies that emphasize the synthesis of research and application (Durlak et
al., 2007). Each of these three phases will be briefly described.
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Figure 1

Timeline of Adolescent Development

Historical overview of adolescent development in America. From the three phases in the
scientific study of adolescent development, by R. M. Lerner & L. Steinberg, (2009),
https://www.researchgate.net/profile/Laurence_Steinberg/publication/238094788_Historical_and
_Contemporary_Perspectives/links/0c960538591c74f592000000.pdf. Copyright 2009 by Wiley
& Sons, Inc.
Phase 1
The first phase began in the early 1900s with G. Stanley Hall laying the groundwork to
establish adolescent development as a field of study (Cravens, 2006; Hall, 1969; Kett, 2003;
Lerner & Steinberger, 2009). Hall’s (1969) work focused on the biological (nature) aspect of
development to both understand and explain the transitional period to adulthood (Lerner &
Steinberger, 2009). Additionally, Hall and early theorists like Anna Freud and Erik Erikson
viewed adolescence as a period of crisis and disturbance (Lerner & Lerner, 2009) despite the fact
there was little to no empirical data that supported this notion. Developmentalists tended to focus
more on the skills that adolescents lacked when compared to established adults (Lerner &
Lerner, 2009).
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This deficit-based perspective carried over into both the second and third phases,
resulting in the formation of youth programs, initiatives, and policies that sought to prevent
adolescents from engaging in risky behaviors (Benard, 2003). This led parents, teachers,
practitioners, policymakers, and researchers to treat adolescents as if they were broken or in
danger of becoming broken (Lerner & Lerner, 2009). Essentially, they were innately at-risk for
misbehaving and needed to be fixed or repaired (Benard, 2004; Cuban, 1989; Lerner & Lerner,
2009). This ideology was even more prevalent in the literature that referenced adolescents from
disadvantaged communities or people of color (Benard, 2003; Goff et al., 2014; McLaughlin,
2000; Pitzer, 20125; Skiba & Williams, 2014). Researchers and practitioners were apt to portray
a narrative of sorrow, dysfunction, limited opportunities, and undesirable developmental
outcomes as it related to this population (Benard, 2003; Cuban, 1989; McLaughlin, 2000; Payne,
DeVol & Smith, 2001). They believed that youth in these situations lacked the determination and
skill sets to overcome adversity (Cuban, 1989; Payne et al., 2001).
Phase 2
During the second phase, beginning in the 1970s, adolescence became recognized as a
distinct developmental period, between the ages of ten to twenty years old, and field of study
(Lerner & Steinberg, 2009). Up until this point, developmental scholars recognized how
biological and psychological factors influenced adolescent development, but very little was
known about environmental factors. However, this began to change with the emergence of
dynamic systems theories (Lerner & Lerner, 2009), such as Urie Bronfenbrenner’s’ ecological
model. An increasing number of scholars started to focus on plasticity, discovering that
adolescents are continuously evolving and adapting to their environments (Lerner & Lerner,
2009; Lerner & Steinberg, 2009). No longer was development seen as a static but rather as a bi11

directional process (Newman & Newman, 2007). Additionally, the field saw an influx of
scholarship, including empirical studies that used rigorous research methodologies such as
longitudinal studies to help inform theory and practice, across diverse and multilevel contexts.
Urie Bronfenbrenner was a notable psychologist credited for establishing the ecological
systems theory in the 1940s (Bronfenbrenner, 1994; Hughes, et. al, 2016; Miller, 2016; Sontag,
1996). His contributions to the field of human development expanded Vygotsky’s sociocultural
theory and reframed human development by acknowledging the impact of historical, economic,
and political factors (Miller, 2016). He challenged previous notions that contended that
development was largely influenced by either nature or nurture (Bronfenbrenner, 1994). He took
an interactional stance that suggested that young people’s socialization is a joint function of the
person and their environment (Bronfenbrenner, 1994, 1995; Newman & Newman, 2007), often
referred to as development-in-context (Sontag, 1996). Sontag (1996) further added that
Bronfenbrenner believed that understanding the ways in which young people interact within
multiple systems like their family and community could produce substantive insights for
development and growth. Similarly, Hamilton and Hamilton (2004) proposed that
Bronfenbrenner’s ecological systems theory is a visual and viable framework for the field of
adolescent development. Also, Lerner and Steinberger (2009) suggested that utilizing an
ecological approach to frame adolescent development transformed the field of human
development and legitimized the scientific study of adolescence.
In addition to a focus on understanding adolescent development as an interaction between
the developing young person and his/her environment, the second phase also saw a shift away
from the deficit-based approach to understanding adolescence. The study of resilience in
development, which emerged from new understandings about human plasticity, “overturned
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many negative assumptions and deficit-focused models about children growing up under the
threat of disadvantage and adversity” (Masten, 2001, p. 227). Resiliency has been described as
the ability to bounce back from difficult experiences (Southwick, Bonanno, Masten, Panter-Brick
& Yehuda, 2014). While definitions of resilience vary, most scholars agree that resilience is a
process that involves positive adaptation despite exposure to significant adversity (Luthar,
Cichetti & Becker, 2000). Benard (2004) added that resiliency encompasses the “...individual
characteristics or internal assets, or personal competences, associated with healthy development
and life success” (p. 13).
Masten (2001) reviewed rigorous studies of resiliency and found that it was not a process
for extraordinary people but a normal phenomenon for individuals with supportive environments
and relationships. Essentially, her work proposed that both researchers and practitioners should
begin to employ a strength-based approach to development and programming that focused less
on the risk factors—things that increase the likelihood or raise the probability that an individual
will experience problems or encounter a challenging event in their lifetime (Benard, 2004) and
more on protective factors—“supports and opportunities that buffer the effect of adversity and
enable development to proceed” (p. 8) to build resilient young people. It should be noted that
Masten (2001) did not discount the impact or influence that risk factors could have on young
people. Rather she recommended along with Jenson and Bender (2014) that a paradigm shift
needed to occur that emphasized the positive attributes (strengths/assets) that adolescents
possessed.
Phase 3
The third and final phase was founded in the early 1990s in response to the deficit-based
approach, resiliency model, and the ecology of human development. Foundational to this phase
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has been a focus on the application of knowledge regarding adolescent development (i.e.
plasticity, resilience, and the social ecology of human development) and what contributes to
positive outcomes for youth. Application of this knowledge to programs, policies, and practices
targeting youth has been the priority. Extensive research conducted by both the Search Institute
(Scales, Leffert & Lerner, 1999) and contemporary youth scholars (Benard, 2004; Benson &
Pittman, 2012; Durlak et al., 2007; Hamilton & Hamilton, 2004; Lerner et al., 2005) led to the
formation of the positive youth development movement (PYD). This movement is often cited in
the literature as a paradigm shift in both academia and practice that “views young people as
resources to be developed rather than as problems to be managed” (Lerner & Lerner, 2009, p. 5).
Positive youth development is a strengths-based approach that promotes initiatives and events to
enhance the skills, gifts, and interests of all youth so that they can prosper in their future
endeavors (Benson & Pittman, 2012; Damon, 2004; Development, 2015; Durlak et al., 2007;
Hamilton & Hamilton, 2004; Lee, Cheung, Kwong, 2012; Lerner et al., 2005). In addition to this
definition, Hamilton and Hamilton (2004) proposed that youth development is a natural
developmental process and has several core principles: the goal for all youth is to progress, the
significance of supportive and nurturing relationships with adults, opportunities to engage in
difficult tasks, a platform to openly express concerns and opinions, acknowledgment of
demographic characteristics such as race and gender, and the choice to actively participate.
Furthermore, Hamilton and Hamilton (2004) cited eight practices for promoting positive youth
development: “physical and psychological safety, appropriate structure, supportive relationships,
opportunities to belong, positive social norms, support for efficacy and mattering, opportunities
for skill-building, and integration of family, school, and community efforts” (p. 16).
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Within the field of human development, PYD has been integrated into the way scholars
view and formulate theory into practice (Durlak et al., 2007). According to Lerner (2005), the 5
C’s serve as a concrete developmental framework that highlights the specific domains that
promote healthy development for adolescents, including: competence, confidence, connection,
character, caring/compassion, and more recently the sixth C, contribution (Lerner & Lerner,
2009; see figure 2). Competency refers to an individual’s self-perception that they are fully
capable and skilled to complete a specific task efficiently (Hamilton & Hamilton, Lerner &
Lerner, 2009). The innate qualities that an individual possesses which can enable them to
respond morally and uphold social and cultural expectations that are known as character
(Hamilton & Hamilton, 2004; Lerner & Lerner, 2009). Lerner and Lerner (2009) stated that
connections are the “positive bonds with people and institutions that are reflected in exchanges
between the individual and his or her peers, family, school, and community and in which both
parties contribute to the relationship” (p. 6). Confidence signifies an intrinsic belief that one is
worthy and valuable (Hamilton & Hamilton, 2004; Lerner & Lerner, 2009). Caring/compassion
represents an individuals’ ability to be sensitive and understanding of other's needs and wants
(Hamilton & Hamilton, 2004; Lerner & Lerner, 2009). The newest “C”, contribution denotes an
individual’s desire to serve others and to give back to their community (Hamilton & Hamilton,
2004; Lerner & Lerner, 2009). Each of the “C’s” cited here represents developmental outcomes
that both researchers and practitioners recommend that youth continuously progress towards.
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Figure 2

The 5 C’s of Positive Youth Development

Guiding competencies for promoting healthy development for adolescents. From The 5 C’s of
Positive Youth Development, by Nashville Public Investment Plan, 2019,
https://pip.nashville.gov/stories/s/Restorative-Justice-and-the-Arts/4fk8-fi7d/. Copyright 2019.
In conjunction with the 5 C’s, the Search Institute and Peter Benson created the
developmental assets framework in the 1990s (Lerner & Benson, 2003). This framework is based
on extensive research with the aim of providing guidance to youth organizations and
communities that serve (Hamilton & Hamilton, 2004; Lerner et al., 2005) adolescents. Hamilton
and Hamilton (2004) identified 40 developmental assets, also known as positive supports, that
help enhance the developmental outcomes of adolescents so that they can become
compassionate, responsible, and successful adults (see Figure 3). Twenty of the assets are
referred to as external assets which encompass the institutions, relationships, and activities that
adolescents interact within their daily life that foster a positive climate (Benson, 2003; Hamilton
& Hamilton, 2004). The other half, known as internal assets, are the “social-emotional strengths,
values, and commitments” (“Search Institute”, 2019, para 1) that are cultivated within the youth.
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The 40 developmental assets act as protective factors that can help to mitigate or eliminate risk
(Benson, 2003; Hamilton & Hamilton, 2004).

Figure 3

Search Institute 40 Developmental Assets

Evidence based framework to identify positive experiences and characteristics that influence
adolescent development. From The Developmental Asset Framework, by Search Institute, 1997
https://www.search-institute.org/our-research/development-assets/developmental-assetsframework/. Copyright 1997 by Search Institute.
Two of the external factors, the presence of other (nonparental) adult relationships and
participation in a religious community, are of interest (Benson, 2003). While these factors have
been identified as assets and research has demonstrated they are protective factors for youth,
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racial dynamics might change the nature of these factors in a youth’s life. For instance, if the
“other adults” in a youths’ life are of a different race, and hold racial attitudes and beliefs that are
counterproductive, rather than being a protective factor for the youth, they may actually become
a risk factor for that youth (Park et al., 2016). Similarly, if a youth regularly participates in a
religious community that perpetuates racial discrimination, participation in that church
community may actually become a risk factor that impedes youths’ healthy development. To
more fully understand these dynamics, two theories serve as the theoretical framework guiding
this study.
Statement of Theoretical Framework
Multiple theoretical frameworks have shaped this study. Bronfenbrenner’s ecological
systems theory (EST; Bronfenbrenner, 1979, 1994, 1995, 1999; Hughes et al., 2016; Neal &
Neal, 2013) provides a framework for understanding contextual influences on adolescent
development, and the selection of variables for the study. Critical race theory (CRT; Yosso,
2005) provides a framework for understanding how racial attitudes and beliefs shape
interactions. Each theory is briefly described.
Ecological Systems Theory
Bronfenbrenner’s ecological systems theory (EST) lends itself to this research by placing
adolescents at the center of the concentric circles and examining the relationship between the
church as a microsystem. Bronfenbrenner’s (1979) original, conceptual framework depicted a set
of Russian matryoshka wooden dolls that were encapsulated within one another, to represent
how the school, home, church, and community are all interrelated and play an essential role in
development. More recent literature (Darling, 2007; Miller, 2016; Neal & Neal, 2013) utilize
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five concentric circles, starting with the youth at the center to illustrate and to describe the
different contexts—microsystem, mesosystem, exosystem, macrosystem and chronosystem—of
the ecological systems theory that affect development (see Figure 4).

Figure 4

Bronfenbrenner’s Ecological Systems Theory

The five concentric systems that an individual is placed within. Bronfenbrenner’s Ecological
Systems Theory, by D. Lichtenberger, 2012, http://drewlichtenberger.com/6-shaping-influenceshuman-development/. Copyright 2012 by D. Lichtenberger.
The microsystem can be characterized as the people or settings such as the family,
school, or church that have the greatest impact on the youth due to their frequent contact
(Bronfenbrenner, 1994; Hamilton & Hamilton, 2004; Miller, 2016; Smith & Hamon, 2012;
Sontag, 1996). For example, if a youth is actively involved in their church, they will have
recurring interactions with adults in the congregation, ultimately helping shape their
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development. Bronfenbrenner (1994) described the mesosystem as the relationships or links that
exist between various microsystems in which the individual youth is developing within (Miller,
2016; Smith & Hamon, 2012), for instance, the relationship that the local church has with lowincome communities. When the individual does not have immediate contact with the
environments (Bronfenbrenner, 1994; Miller, 2016; Smith & Hamon, 2012), people, or settings,
but they are still affected by it is referred to as the exosystem. For instance, how churches
describe and approach outreach to marginalized or minoritized communities. The macrosystem
includes the ideologies, attitudes, values, and beliefs precipitated from the broader society
(Bronfenbrenner, 1994; Miller, 2016; Smith & Hamon, 2012). For example, in American society
color-blindness, the belief that dismissing and not acknowledging color or race will promote
solidarity and reduce racism is a common ideology (Hagerman, 2014, 2016). Lastly, the
chronosystem can be described as an encapsulating level that accounts for both time and the
influence of major events in shaping young people’s development (Smith & Hamon, 2012). For
instance, the enslavement of Black people lasted for 300 years and influenced the way that
Americans are socialized and the way that American institutions continue to operate.
The ecological “nested” systems model as described above, was Bronfenbrenner’s
original conceptualization (Darling, 2007). Bronfenbrenner continued to refine his theory which
evolved into the Process-Person-Context-Time (PPCT) bioecological model of human
development (Bronfenbrenner, 2001). Some scholars have argued that research studies should
utilize the PPCT model rather than the original nested systems model (Tudge, Mokrova, Hatfield
& Karnik, 2009; Tudge, et al., 2016). However, Bronfenbrenner’s original conceptualization is
used solely to situate the context of the problem for this study. This application is consistent with
Miller (2016) and Hughes et al., (2016) who proposed that the ecological systems theory has
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utility in the positive youth development movement. The utility of the nested systems model to
the current study is in the way that it allows for a connection to be made between the way that
racial attitudes and beliefs about racial discrimination (elements of the macrosystem) as held by
adults who work with youth (the interpersonal interactions within the microsystem) can affect
the development of low-income, Black youth (Spencer, 2006, 2017).
Critical Race Theory
The racial discourse in America (Burke, 2019; Harvey, 2018; Omi & Winant, 1994)
purports that focusing on race and racism is divisive and counterintuitive to the advancement of
society, often referred to as color-blindness. Similarly, the Christian church has begun to
emphasize individuals’ shared experience of being “human” and “one race” (Hearn, 2009).
However, critical race theory (CRT) scholars counter color-blind racial ideologies (CBRI) and
explicitly positions race and racism at the center of all analysis and discussion (Delgado &
Stefancic, 2012; Joseph et al., 2016; Solórzano, 1997, 1998) to expose power, privilege, and
oppression (Bonilla-Silva, 2018; Park et al., 2016). Furthermore, bringing race to the forefront
refutes this notion of “sameness” (Bimper, 2015) or “neutrality” (Abrams & Moio, 2009) upheld
in the greater society and church. This research study uses CRT to “reexamine the function and
operation of race and racism and the effects on the social construction of [United Methodists’]
race-consciousness” (Bimper, 2015, p. 227). CRT has five core tenets that have been discussed
extensively within the legal field, social work, education, sociology, and psychology (Abrams &
Moio, 2009; Bracey, 2015; Carbado & Roithmayr, 2014; Crenshaw, 2011; Crenshaw et al.,
1995; Delgado & Stefancic, 2012; Hagerman, 2017; Ladson-Billings, 1998; Solórzano, 1997,
1998; Vega et al., 2015; Yosso, 2005; see Figure 5). The literature review section will provide a
historical background of CRT and its major tenets. I will use four tenets of CRT in the present
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study which include the intercentricity of race and racism, challenge the dominant ideology,
commitment to social justice, and transdisciplinary perspectives (highlighted in black in Figure
5), as both a theoretical and an analytical tool. Using this framework, I hope to offer new ways of
understanding and framing race relations in PYD that can promote structural change (ClonanRoy, Jacobs & Nakkula, 2016; Ortiz & Jani, 2010) in The United Methodist Church, specifically
in outreach to Black youth from low-income communities.

Figure 5

Critical Race Theory

Five tenets of Critical Race Theory by Yosso, 2005. Retrieved from
https://www.tandfonline.com/doi/abs/10.1080/1361332052000341006?journalCode=cree20
Definition of Terms
To establish a common ground, it is important to lay a strong foundation for the reader.
Therefore, a list of key terms is provided below to give context for this research study:
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•

Annual Conferences: A regional meeting held yearly that is chaired by the
bishop. The clergy and lay members review The UMC ministries, adopt policies
and resolutions, and spiritual development. In the United States, there are a total
of 56 annual conferences (Book of Discipline, 2016).

•

Attitudes: The field of psychology is accredited for the development of extensive
research pertaining to attitudes. Attitudes are “a learned predisposition to react to
a given situation, person, or other set of cues in a consistent way” (Mishra, 2013,
p. 76), or alternatively, “an individual’s favorable or unfavorable
evaluations…feelings, and disposition toward another [person], object, or group”
(Schuman, Steech, Bobo & Krysan, 1998, as cited in Johnson, 2015, p. 14).

•

Beliefs: “Ideas based on our previous experiences and convictions and may not
necessarily be based on logic or fact. They may not have been formed through
rigorous study, but you nevertheless hold them as important aspects of self”
(McLean, 2003, p. 35). For this study, it is critical to differentiate between beliefs
and attitudes because they are used frequently throughout this study.

•

Black: Individuals born and raised in the United States are African American.
This identification is a “…crucial part of their [identity], their families, and their
communities. Black people have a distinct identity that has been shaped in large
measure by common history of slavery and by the political struggle of the Civil
Rights Movement” (Clark, 2010, p. 7). Furthermore, for this study, the term Black
refers only to African Americans due to the racial context of Mississippi and the
distinct ways in which African Americans are racialized in America.

•

Christian: Someone who professes belief in Jesus Christ and follows his
teachings (“Merriam-Webster”, 2018).

•

Color-Blind Racial Attitudes: “Belief that racism is a thing of the past and that
race no longer plays a role in understanding people’s lived experience” (Neville,
2008, p. 1063).

•

Color-Blind Racial Ideology: (CBRI): Encompasses two interconnected
concepts: color-evasion (i.e. reject the notion that racial differences exist by
focusing on similarities) and power-evasion (i.e. rejection of racism by
highlighting equal opportunities). “CBRI may be conceived as an ultramodern or
contemporary form of racism and a legitimizing ideology used to justify the racial
status quo. There are four types of CBRI: denial of race, blatant racial issues,
institutional racism, and White privilege” (Neville et al., 2013, p. 457).
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•

Cultural Competency: A relatively new concept that has gained momentum
within the last twenty years (Abrams & Moio, 2009). Jadhav (2014), borrows her
definition of cultural competence from the field of student affairs, stating that it is
“the awareness, knowledge, and skills needed to work with others who are
culturally different from self in meaningful, relevant and productive ways” (p.
95).

•

Discrimination: “Behavior that treats people unequally because of their group
memberships. Discriminatory behavior, ranging from slights to hate crimes, often
begins with negative stereotypes and prejudices” (“Test Yourself for Hidden
Bias”, n.d., para. 7).

•

Equity: “Providing everyone the necessary resources to be successful,
recognizing that everyone may not be starting at the same place and need different
types of support-systems to ensure success” (Scott, Looby, Hipp & Frost, 2017, p.
78).

•

Implicit Bias (unconscious/hidden bias): “Negative associations’ individuals
automatically express without conscious awareness. It affects individuals’
attitudes and actions, thus creating real-world implications…has been shown to
trump individuals’ stated commitments to equality and fairness, thereby
producing behavior that diverges from the explicit attitudes that many people
profess” (Staats & Patton, 2013, p. 75-76).

•

Internalized Racial Oppression: “Individual inculcation of the racist
stereotypes, values, images, and ideologies perpetuated by the White dominant
society about one’s racial group, leading to feelings of self-doubt, disgust, and
disrespect for one’s race and/or oneself” (Pyke, 2010, p. 553).

•

Institutional Racism: “Systemic ways dominant society restricts a racialized
individual or group’s access to opportunities. These inequalities, which include an
individual’s access to material conditions and power, are not only deeply
embedded in legal institutions, but have been absorbed into American culture to
such a degree that they are often invisible or easily overlooked” (“Critical Race
Theory”, 2018, para. 10).

•

Intersectionality: A term coined by legal scholar Kimberle Crenshaw to
“describe an analysis of intersecting identities—such as race, class, gender,
sexuality, ability, and nation—in relation to systems of oppression” (Davis &
Craven, 2016, p. 174).
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•

Low-Income/Poor: Individuals or families that lack sufficient resources to
adequately provide for themselves which is based on the federal poverty
threshold, provided each year by the American government. Incomes at or below
200 percent of the federal poverty level are considered low-income, while an
income at or below 100 percent of the poverty level is classified as poor (National
Center for Children in Poverty, 2015).

•

Meritocracy: An ideology shared in America that centers on individuals’ talent
and effort as the reason for being successful, opposed to inequitable discrepancies
that grant certain populations special privileges (i.e. White privilege; Alvarado,
2010).

•

Natives: The term Native will be used throughout this study to refer to Native
Americans and to pay homage to them being the first inhabitants of Mississippi.
Historically, this group of people has been both exploited and brutally attacked to
seize, the land that we now call Mississippi

•

People of Color (POC): An inclusive term that unites non-White individuals
from diverse ethnic and racial heritages whom often are the target of oppression
or discriminatory treatment, including Hispanics or Latinos, Blacks, Africans,
Asians, Native Hawaiians, Pacific Islanders, Native Americans, American Indians
or Alaskan Natives.

•

Prejudice: “Pre-judgment or unjustifiable, and usually negative, attitude of one
type of individual or group toward another group and its members. Such negative
attitudes are typically based on unsupported generalizations (or stereotypes) that
deny the right of individual members of certain groups to be recognized and
treated as individuals with individual characteristics” (“A Community Builder's
Toolkit”, 1998, p. 33).

•

Race: “A historical and political construction created to concentrate power with
White people and legitimize dominance over non-White people” (“Diversity &
Social Justice Glossary”, 2015, p. 12).

•

Racial Discrimination: “Actions embedded within systems under the control of
dominant groups intending to differentiate treatment and ensure negative impacts
for subordinate racial groups” (Butler-Barnes et al., 2018, p. 660).

•

Racial Formation: Refers to the way in which social, economic, and political
factors and conditions are constructed to establish racial categories and meaning
to those categories (Omi & Winant, 1994).

•

Racial Justice: “The proactive reinforcement of policies, practices, attitudes, and
actions that produce equitable power, access, opportunities, treatment, impacts
and outcomes for all” (“Challenging racism systematically in the south”, 2013, p.
5).
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•

Racialization: “…the process by which meaning, and value are ascribed to
socially determined racial categories, and each racial category occupies a different
position in the social hierarchy” (Jee-Lyn García & Sharif, 2015, p. 28).

•

Racial Socialization: Refers to the “process through which caregivers convey
implicit and explicit messages about the significance and meaning of race and
ethnicity, teach children about what it means to be a member of a racial…group,
and help youth learn to cope with discrimination” (Neblett, Rivas-Drake &
Umana-Taylor, 2012, p. 296).

•

Racialized Society: “A society wherein race matters profoundly for differences in
life experiences, life opportunities, and social relationship; A society that allocates
differential economic, political, social, and even psychological rewards to groups
along racial lines that are socially constructed” (Emerson & Smith, 2000, p. 7).

•

Racism: “Any attitude, action, or institutional structure or any social policy that
subordinates’ persons or groups because of their color…it involves the power to
carry out systematic discriminatory practices in a broad and continuing manner”
(Sue, 2003, p. 31).

•

Stereotype: “An exaggerated belief, image or distorted truth about a person or
group — a generalization that allows for little or no individual differences or
social variation. Stereotypes are based on images in mass media, or reputations
passed on by parents, peers and other members of society. Stereotypes can be
positive or negative” (“Test Yourself for Hidden Bias”, n.d., para. 4).

•

Structural Racism: “Is racial bias across institutions and society. It’s the
cumulative and compounded effects of an array of factors that systematically
privilege white people and disadvantage people of color. Examples: The racial
wealth divide (where whites have many times the wealth of people of color)
results from generations of discrimination and racial inequality” (“Changing
racism systematically in the south”, 2009, p. 19).

•

United Methodist Church: In this study, the acronym UMC will be used to refer
to the United Methodist Church.

•

White: Throughout this thesis, the term White will be used to refer to Caucasian
Americans, or individuals that represent the majority population in the United
States.

•

White Privilege: “Unquestioned and unearned set of advantages, entitlements,
benefits and choices bestowed on people solely because they are white. Generally,
white people who experience such privilege do so without being conscious of it”
(Hughes-Hassell et al., 2016, p. 10).
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•

White Supremacy: Subscribing to this notion that Whites are superior to people
of color and promoting the ideology that whiteness is the norm, thus inferring that
Whites’ values, beliefs, and attitudes are ideal

•

Youth: Individuals approximately 12 to 18 years of age. The United Methodist
Church set these parameters to align with program development/implementation,
and for meeting representational requirements (Waltz, 1991).
Purpose of the Study, Research Questions, & Significance

The purpose of this cross-sectional study was to explore the racial attitudes and beliefs
about racial discrimination of the attendees of the 2017 United Methodist Church Annual
Conference. Additionally, differences between specific demographic characteristics and the
respondent’s color-blind racial attitudes and their beliefs about the frequency that low-income,
Black, youth experience racial discrimination were explored. There are seven research questions
that guided this study.
1.

What are the color-blind racial attitudes of attendees at the 2017 Mississippi
Annual Conference of the United Methodist Church (UMC)?

2.

How frequently do conference attendees at the 2017 Mississippi Annual
Conference believe that low-income, Black youth experience racial
discrimination?

3.

Are there differences between conference attendees’ role in The UMC and their
color-blind racial attitudes and beliefs about racial discrimination of low-income,
Black youth?

4.

Are there differences between conference attendees’ race and their color-blind
racial attitudes and beliefs about racial discrimination of low-income, Black
youth?

5.

Are there differences between conference attendees’ age and their color-blind
racial attitudes and beliefs about racial discrimination of low-income, Black
youth?

6.

Are there differences between the number of diversity workshops conference
attendees participated in and their color-blind racial attitudes and beliefs about
racial discrimination of low-income, Black youth?
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7.

Was there a relationship between the conference attendee’s color-blind racial
attitudes and beliefs about racial discrimination experienced by low-income,
Black youth?

This study is important because understanding the racial attitudes and beliefs of adults
within the United Methodist Church is a necessary first step to understanding how race
influences interactions between UMC adults and low-income, Black youth. This information
may be important to youth development scholars, as it may provide insight into how racial
attitudes and beliefs of adults can serve as either a risk or protective factor for minority youth. It
may also be used to help inform United Methodist adults’ practices when they interact with lowincome, Black youth in ways that will contribute to positive developmental outcomes for youth.
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LITERATURE REVIEW
…in this day and time where racism is suppose to be dead…And it just seems like times
have really switched…But you would think now times would be a little bit more easier.
But it seems like it’s taken the reverse effect. (Jamal, Grade 12; Hope et al., 2015, p. 100)
Introduction
To explore the contemporary racial attitudes and beliefs of United Methodist adults
today, it is imperative to understand the ways in which race and racism materialize in American
society. This literature review will begin by briefly citing the origins and definition of race,
followed by a review of racial theories, including critical race theory, which serves as the
theoretical framework for this study. Next studies that highlight trends in racial attitudes and
racial inequalities will be reviewed, the multiple contexts in the microsystem (e.g., school,
community, family, church, workforce) in which color-blindness and racial discrimination occur
will be examined, and lastly a historical overview of The United Methodist Church as it pertains
to race relations will be discussed. At the end of this section, I will explain how this literature
review situates the present research study.
Race in America
Origins
The construction of race as a concept, framework, and reality emerged in the 15th century
by Europeans to colonize people of color (POC; i.e., Africans, Chinese, Mexicans, and Natives;
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Bonilla-Silva, 2018; DiAngelo, 2018; Hagerman, 2017, 2018; Omi & Winant, 1994; Western
States Center, 2003). Europeans formulated race to be a mechanism to categorize POC based on
cultural physical characteristics (e.g., skin color, hair texture, eye shape, etc.; Delgado &
Stefancic, 2012), which they then used to justify genocide, exploitation, and economic gain
(Goetz, 2009; Hagerman, 2018; Omi & Winant, 1994; Nakkula & Toshalis, 2006; Wallis, 2007).
According to Muschinske (1997) individuals that were deemed non-White were viewed as
infantile and a primitive species that we're incapable of maturing into civilized adults. Thus, nonWhite individuals were treated like chattel and cast into a brutal life of servitude with no human
rights (Goetz, 2009; Nakkula & Toshalis, 2006). It should be noted, that the Protestant tradition,
upheld the practices, laws, and systems of slavery (Talbert., 2005; Thomas, 1992; Western States
Centers, 2003). Goetz (2009) added that “Christianity was a factor in both the construction and
the mitigation of race…. Though slavery remained, to a large extent, theologically unproblematic
until the emergence of the abolitionist movement…” (p. 611). He also highlighted, that racism
existed before race and that European Christian's racial attitudes were much more evolved than
most historians like to acknowledge (Goetz, 2009). The relationship between race, racism, and
Christianity is quite complex and can be linked to power, privilege, and oppression (Western
States Centers, 2003; Wimberly, 2002). One example, cited throughout the literature, was
Christians supporting the formation of pseudo-science (Goetz, 2009; Krogman, 1947; Nakkula &
Toshalis, 2006; Perez & Hirschman, 2009; Western States Center, 2003) or what Burke (2018)
called scientific racism. Practices such as racial eugenics were rooted in white domination in
which POC were secretly sterilized to establish a genetically fit race, thus reducing the number
of black and brown bodies in America (Burke, 2018; Farber, 2008; Kohlman, 2015; Nakkula and
Toshalis, 2006; Osborn, 1974; Western States Center, 2003).
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Since the 18th century, a surplus of literature has developed that continues to promote
white supremacy—the ideology and endorsement of political and socio-economic systems that
normalize and centers on “whiteness”, thus creating individual and structural advantages for
Whites (Davis, 2007; McIntosh, 1988, 1990; “Racism Defined”, 2019). Essentially, this ideology
maintained the belief that Whites were morally good and POC were bad, deficient, deviant, evil,
lazy, and undeserving, thus supporting the ideology that Whites were the superior race (Cann,
2015; Davis, 2007, Goetz, 2009). Developmental scientists (i.e., Charles Darwin, Robert Knox,
Sam Morton) embraced this ideology and proposed that POC were intellectually and
developmentally inferior to Whites (Burke, 2018; Muschinske, 1977; Perez & Hirschman, 2009;
Western States Center, 2003). This ideology was legitimized academically, constitutionally,
politically, socially, and spiritually, with the invention of racial categories (Bonilla-Silva, 2018;
Delgado & Stefancic, 2012; Hanley-Lopez, 1994; Nakkula & Toshalis, 2006; Western States
Center, 2003). For example, Frederic William Farrar, a scholar, and preacher, published
“Aptitudes of Races” in which he argued that humanity could be divided into three subcategories
(i.e., savages, semi-civilized, and civilized; Farrar, 1867; Western States Center, 2003). The
civilized categorization was reserved for Aryan, European, and Semitic individuals (Farrar,
1867; Western States Center, 2003). Nakkula and Toshalis (2006) added that in the 19th century,
these three subcategories shifted, in which individuals were then classified as either Negroid,
Mongoloid, and Caucasoid.
Delgado and Stefancic (2012) asserted that the practice of inventing or creating a race is
what contemporary scholars call racialization. Jee-Lyn García and Sharif (2015) defined
racialization as “…the process by which meaning and value are ascribed to socially determined
racial categories, and each racial category occupies a different position in the social hierarchy”
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(p. 28). Leading race scholars (Burke, 2016; Delgado & Stefancic, 2012; Hagerman, 2018;
Haney-López, 1994; Hearn, 2009; Kume et al., 2013; Marable, 2001) further added, that
racialization is not a fixed construct for minority groups but that it shifts in response to the
historical, political, and social climate at the time. Some racial groups may move from minority
status to the privileged majority group and be classified as White (Marable, 2001). Thus, there is
a level of normalcy operating where the White race will always remain intact and continue to
harbor all the individual rewards and structural advantages associated with whiteness, while the
Black race continues to endure second class citizenship (Cann, 2015; Davis, 2007).
The U.S. Census, which was created in 1790 as a tool to gather population data and to
sustain white dominance, tells the story of how America has classified people and slaves as
either White or subgroups of non-White (Delgado & Stefancic, 2012; Leeman, 2004; Perez &
Hirschman, 2009; Pew Research Center, 2015). During the U.S. Census inception, Blacks were
considered three-fifths of a person, thus they did not occupy the status of a human or have rights
(Annamma, Jackson & Morrison 2017; Wallis, 2007). Essentially, Blacks were viewed as
property or goods. Each of the justifications mentioned here ushered in this ideology that race
could be attributed to biological and genetic factors. However, contemporary scholars (BonillaSilva, 2018; Burke, 2018; DiAngelo, 2018; Hagerman, 2018; Jee-Lyn García & Sharif, 2015;
Nakkula and Toshalis, 2006; Omi & Winant, 1994) have debunked this notion and proffered that
people in American society, tend to think that race is the problem, but the underlying issue is
actually racism. Hagerman (2018) supported this argument by stating that, “…the concept of
race itself and the desire to establish this way of politically grouping human beings is the very
product of racism, rather than racism emerging from the creation of race” (p. 13).
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Race Defined
Scholars from a variety of disciplines formally agree that race is a human-made concept
created by Whites (Burke, 2016; Burton, Bonilla-Silva, Ray, Buckelew & Freeman, 2010;
DiAngelo, 2018; Emerson & Smith, 2000; Hagerman, 2018; Haney-Lopez, 1994; Krysan &
Lewis, 2004; Ladson-Billings, 2013; Nakkula & Toshalis, 2006; Ortiz & Jani, 2010; Scott,
2005). These scholars shift the narrative away from scientific claims and purported that the mere
conception of race is rooted in sociopolitical forces in which Whites seek to establish and
maintain white supremacy (Bonilla-Silva, 2001, 2018; Hagerman, 2017; Haney-Lopez, 1994;
Krysan & Lewis, 2004; McIntosh, 1990; Omi & Winant, 1994; Von Robertson & Chaney,
2017). Likewise, this research study will adopt this framework and define race as a “historical
and political construction created to concentrate power with White people and legitimize
dominance over non-White people” (“Diversity Resource Center”, 2015, p. 12).
Theoretical Framework
Racial Theories
Within the social sciences, numerous theories exist that seek to understand how race and
racism function and are sustained in America. In the field of human development, both
developmental and social psychologist have facilitated this venture by establishing two notable
theories, racial identity development (Clark, Anderson, Clark & Clark, 1939; Clark & Williams,
1999; Cross, 1971, 1995; Erikson, 1968; Helms, 1990; Horowitz, 1939; Marcia, 1980; Tatum,
1992) and phenomenological variant of ecological systems (PVEST; Spencer, 2006, 2017;
Spencer, Dupree & Hartmann, 1997; Swanson, Spencer, Dell ‘Angelo, Harpalani & Spencer,
2002). Helms (1990) defined racial identity development theory as an individual’s
“…perceptions that [they] share a common racial heritage with a particular racial group…. [It]
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concerns the psychological implications of racial-group membership, that is belief systems that
evolve in reaction to perceived differential racial group membership” (pp. 3-4). The premise is
that individuals in America are racialized in which they are prescribed racial identity
categorizations that transcend social and cultural contexts, thus shaping their cognitive attitudes
and beliefs about themselves and others. The term racial socialization is commonly used
throughout the literature to explain how race governs Americans' lives, dictates economic
conditions, pervades politics, and intercedes all facets of society (Haney-Lopez, 1994). Neblett et
al. (2012) refer to racial socialization as “a process through which caregivers convey implicit and
explicit messages about the significance and meaning of race and ethnicity, teach children about
what it means to be a member of a racial…group, and help youth learn to cope with
discrimination” (p. 296). The notion is that Blacks and Whites are socialized differently in
America due to their race which influences how they understand themselves, their group identity,
interracial dynamics, their social position, and navigating mainstream society (Brega &
Coleman, 1999; Davis & Stevenson, 2006; Dulin-Keita, Hannon, Fernandez & Cockerham,
2011; Hagerman, 2018; Hughes, 2003; Neblett et al., 2006; Scola, 2003; Scott, 2003; Varner et
al., 2017).
Contemporary scholars have expanded the racial identity development scholarship to
devise modern theories that examine Blacks (Brittian, 2012; Cross, 1971, 1995, 2001; DeCuirGunby, 2009; Swanson, Cunningham, Youngblood & Spencer, 2009; Tatum, 1992) and Whites
(Helms, 1990) identity development, particularly Black youth in various contexts or institutions
(i.e., family, school, church, workforce; Spencer et al., 1997; Swanson et al., 2002). Margaret
Beale Spencer (2006), a notable Black psychologist has developed scholarship that readdresses
previous alienations in Bronfenbrenner’s ecological systems theory (EST; see chapter 1) and
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other youth development literature (Benard, 2004; Benson & Pittman, 2012; Durlak et al., 2007;
Hamilton & Hamilton, 2004; Lerner et al., 2005; Lerner & Steinberg, 2009; Masten, 2001;
Southwick et al., 2014; see chapter 1) as it pertains to social, historical, and cultural contexts for
non-White youth. This work resulted in the development of PVEST which emphasizes and
integrates individuals’ intersubjective experiences with Bronfenbrenner’s ecological systems
theory. Velez and Spencer (2018) further added, that this new framework consists of five tenets
(i.e., net vulnerability level, net stress engagement, reactive coping methods, emergent identities,
and life-state specific coping outcomes) that critiques the deficit discourse, which has heavily
monopolized the field of human development and American society. PVEST is entrenched in
both strengths-based and resiliency scholarship that seeks for scholars, educators, and
practitioners to rethink racial identity development (Spencer, 2017). Nakkula and Toshalis
(2006) added that PVEST is not only about “…facilitating healthy development but
also…moving towards dismantling the discourses and assumptions that perpetuate racism and
ethnic discrimination in our schools and communities” (p. 120). It is important to understand that
PVEST (Spencer et al., 1997) is a much-needed theory in the field and has major utility in
positive youth development (PYD) work, but it is still in its infancy stages. Additionally, it is
difficult to use PVEST to explore the racial attitudes of adults, which is the population that this
study will focus on.
Outside the bounds of human development, is Omi and Winant’s (1994) scholarship on
racial formation theory. It refers to the “sociohistorical process by which racial categories are
created, inhabited, transformed, and destroyed” (Omi & Winant, 1994, p. 55). Precisely they
propose that the shape, existence, and formulation of race is constructed socially which then
gives meaning to the racial categories and social contexts that inhibit and promote them. Unlike
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other classical race theorists, they use a two-prong approach that acknowledges the interplay
between the macro (societal or institutional) and micro (individuals or peers) systems in shaping
the value and meaning attached to racial categorizations (Omi & Winant, 1994). Their argument
is that race cannot be extrapolated to a single time, event, or outcome because it is forever
changing and shifting according to the social, political, and economic conditions of the majority.
Hanley-Lopez (1994) added that race tends to “…manifests itself in our speech, dance,
neighbors, and friends—the way we talk, walk, eat, dream is ineluctably shaped by notions of
race” (p. 3). This claim acknowledges both the intricacy and power attached to race (BonillaSilva & Lewis, 1996; Hagerman, 2018).
Bonilla-Silva (2018) another leading race scholar, created the racialized social systems
theory which he discussed extensively in his book, “Race without Racist”. He argued that you
cannot only characterize racism as the blatant or more overt racial attitudes or practices that
Whites enact. Rather he proposed that race and racism are stitched into the social fabric of
American society, to uphold white domination and supremacy (Bonilla-Silva, 2018; see
definition of terms). He aims to acknowledge, critique, and expose how both liberal individuals
and democratic institutions claim to be progressive and committed to racial justice but really are
out to serve their own self-interest or racial status quo. Ultimately, Bonilla-Silva (2018) argues
that Whites facilitate racialized social systems in the United States to uphold a racial hierarchy,
which is largely done with the manufacturing and rationalization being color-blind.
Both racial formation and racial social systems theories move us away from outdated
language, definitions, and constructions of race (i.e. biological and genetic determinants) and
racism (i.e. symbolic, modern, aversive) that once dominated academia and the greater society,
to better understand contemporary understandings of race and racism, referred to as color36

blindness (Neville et al., 2013). For this study, I will build upon these racial theories and use
critical race theory (CRT) as an analytical tool, to make sense of the racial attitudes and beliefs
that a sample of Christian adults in the United Methodist Church (UMC) espouse and its
association to the ways in which they may interact with and treat low-income, Black youth.
Background of Critical Race Theory
The stagnation of the civil right movements in the 1960s propelled legal scholars, Derrick
Bell and Alan Freeman to develop the critical race theory movement in the 1970s (Abrams &
Moio, 2009; Bell, 1995; Bracey, 2015; DeCuir & Dixson, 2004; Delgado & Stefancic, 2012;
Hughes, 2007; Paradise, 2014; Von Robertson & Chaney, 2017; Yosso, 2005). This new
discourse emerged out of a critique of critical legal studies (CLS), radical feminism, and liberal
perspectives with the intent of examining the relationship between race, racism, power, and
oppression from a legal standpoint (Bracey, 2015; Carbado & Roithmayr, 2014; DeCuir &
Dixson, 2004, Park et al., 2016; Yosso, 2005). Additionally, scholars sought to challenge the
construction of liberalism, neutrality, and white supremacy by drawing attention to how the
American legal system implemented laws, policies, and practices that had significant racialized
underpinnings for POC (Abrams & Moio, 2009; Delgado & Stefancic, 2012). As a result, critical
race theory (CRT) began to gain momentum in the legal sector (Bell, 1995) and expanded to
other disciplines, particularly, education (Abrams & Moio, 2009; Carbado & Roithmayr, 2014;
DeCuir & Dixson, 2004; Harris, Crenshaw, Gotanda, Peller & Thomas, 2012; Ladson-Billings,
1998, 2013). Educational scholars Ladson-Billings and Tate (2016), whom are credited for
ushering in this new area of scholarship in the educational realm, sought to expose how the
American public educational system is rooted in institutional and structural racism, which Vega,
Moore, and Miranda (2015) argued “…imposes a position of inferiority for students color” (p.
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59). Contemporary scholars still hold true to the mission of CRT, by disrupting institutions,
policies, and practices that disempower marginalized populations (Crenshaw et al., 1995;
Delgado & Stefancic, 2012; Vega et al., 2015; Von Robertson & Chaney, 2017), leading to many
off-shoots of CRT, such as Latino Critical Race Studies (LatCrit), Asian American Critical Race
Studies (AsianCrit), Critical Race Feminism (CRF), Disability Critical Race Studies (DisCrit),
and Critical Youth Studies (CYS; Abrams & Moio, 2009; Annamma, Connor & Ferri, 2016;
Carbado & Roithmayr, 2014; Geisinger, 2011, Hagerman, 2017; Hartlep, 2009; Kelly & Kamp,
2014; Yosso, 2005).
In 2014, Paradise proposed a new offshoot of CRT, that could validate the voices and
experiences of people of color in Christian communities. He contended that, “…CRT has
virtually ignored the significance of the fact that the civil rights movement came out of the Black
church and that today more than [80%] of [Blacks] self-identify as Christian” (p. 117).
Essentially, CRT researchers have failed to acknowledge the role that Christianity has and
continues to have on the lives of Blacks (Paradise, 2014) and racial justice in America. He
further argues, that these two traditions and perspectives are assumed to be in direct opposition to
one another but that just is not true. Similarly, Carbado and Roithmayr (2014) challenged the
contention between CRT and the social sciences. They argued that CRT has major utility in the
social sciences, particularly in quantitative studies, although it has been assumed that this
methodological design is incompatible with CRT. CRT is a viable framework for understanding
race and racism in America but its adoption and modification within today’s scholarship are still
evolving (Carbado & Roithmayr, 2014). The purpose of this study is to bridge the gap between
Christianity and critical race theory.
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Tenets of Critical Race Theory
In the literature, critical race theory has been used by various theorists from different
disciplines to help inform theory and practice (Abrams & Moio, 2009; Bracey, 2015; Burton et
al., 2010; Campbell, 2014; Crenshaw et al., 1995; Delgado & Stefancic, 2012; Hagerman, 2018;
Matsuda, 1991; Villalpando, 2003; Yosso, 2005) which is the main goal of the present study.
Yosso (2005) defined CRT as an “… a framework that can be used to theorize, examine and
challenge the ways race and racism implicitly and explicitly impact on social structures,
practices, and discourses” (p. 70). Daniel Solórzano (1997, 1998), a leading scholar in the field
of education, built upon Ladson-Billings and Tate’s early work to formulate the five basic tenets
of critical race theory (see figure 5). The first tenet, intercentricity of race and racism, asserts that
both race and racism are deeply rooted in American society and have become an ordinary
occurrence for POC (Abrams & Moio, 2009; Carbado & Roithmayr, 2014; Campbell, 2014;
Delgado & Stefancic, 2012; Gusa, 2010; Ortiz & Jani, 2010; Solórzano, 1997, 1998; Yosso,
2005) which makes it difficult to confront and remedy. Also, this tenet challenges the power
structures and practices that enable systemic racism to exist while also, acknowledging how
other oppressive identities (i.e., gender, immigration status, sexuality, class) are compounded and
intersect with one’s racial identity (Abrams & Moio, 2009; Bracey, 2015, Campbell, 2014;
Carbado & Roithmayr, 2014; Delgado & Stefancic, 2012; Yosso, 2005). The second tenet
challenges the dominant ideologies held by liberals, that American institutions (i.e., government,
education, and religion) are merit-based, color-blind, objective, equitable, and race-neutral
(Abrams & Moio, 2009; Gusa, 2010; Ortiz & Jani, 2010; Solórzano, 1997, 1998; Yosso, 2005).
Furthermore, this tenet confronts white privilege by arguing that Whites tend to mask their selfinterest, power, and privilege behind advocacy (Abrams & Moio, 2009; Carbado & Roithmayr,
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2014; Campbell, 2014; Delgado & Stefancic, 2012; McIntosh, 1988, 1990). Thus far, we can see
that CRT seeks to both question and confront why the focus is primarily on incremental
advancements as opposed to dismantling and eliminating entire systems that continue to
perpetuate and promote racial inequity (Delgado & Stefancic, 2012; Yosso, 2005).
The commitment to social justice is the third tenet of CRT which seeks to establish
transformative systems and practices for POC in America that decimate racism, sexism, and
poverty (Abrams & Moio, 2009; Delgado & Stefancic, 2012, Ortiz & Jani, 2010; Solórzano,
1997, 1998; Yosso, 2005). The United Methodist Church is one entity or context that has a longstanding history of social justice to communities of color both by Black and White Christian
adults (see Appendix G). The next tenet, the centrality of experiential knowledge, affirms that
the lived experiences of POC are both real and vital for understanding, examining, and
explaining race relations in America (Abrams & Moio, 2009; Ortiz & Jani, 20101; Solórzano,
1997, 1998). Yosso (2005) further added, that utilizing a variety of methodologies such as
“…storytelling, family histories, biographies, scenarios, parables, Cuentos, testimonios,
chronicles and narratives” (p. 74) challenges stock stories and empowers POC to share their truth
and knowledge unapologetically. The final tenet, transdisciplinary perspective, proffers that CRT
is a multifaceted theory that can provide new insights about past and present contexts by
integrating other disciplines and fields of study (Solórzano, 1997, 1998; Yosso, 2005).
Ultimately, the four tenets (i.e. intercentricity of race and racism, challenge the dominant
ideologies, transdisciplinary perspectives, and the commitment to social justice) of CRT, provide
a theoretical framework for understanding contemporary racial attitudes and beliefs of adults in
The UMC (see Figure 5; Gusa, 2010; Solórzano, 1997, 1998).
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General Racial Attitudes
Scholars across multiple disciplines have studied the racial attitudes of individuals for
many years, by utilizing different theories, methods, and terminology (Bakanic, 1995; BonillaSilva, 2018; Doane, 2017; Edgell & Tranby, 2007; Gonlin & Campbell, 2017; Hailey & Olson,
2013; Hartmann, Croll, Larson, Gerteis & Manning, 2017; Knotts, 1996; Lee, Grotevant,
Hellerstedt & Gunnar, 2006; Sheets, 1999; Tettegah, 1996; Yancey, 2001; Yancey & Kim,
2008). Schuman, Steeh, Bobo, and Krysan’s (1997) seminal work laid the foundation for
understanding and interpreting the racial attitude trends of Blacks and Whites in America. Racial
attitudes refer to “…as the cognitive schemas in which information about a particular group is
organized” (Johnson, 2015, p. 15). Schuman et al. (1997) proposed that as the racial climate in
America changes, so does individuals’ attitudes, thus complicating the picture of race and racism
in America. Krysan and Moberg (2016) stated that in the last two decades the national survey
data tells a story of progression, quiescence, and waning in White's racial attitudes, depending on
the political, social, and economic conditions at the time. Essentially, they found that Whites,
tend to be more supportive of racial equality for Blacks; are more open to engaging in interracial
contact; are less likely to endorse overt stereotypes. On the other hand, they also cited the
emergence of White disillusionment and apathy towards racial disparities in America. In
comparison, Black racial attitudes have shown to be more consistent and steadier, since the
1940s, which Krysan and Moberg (2016) proffered is the result of Blacks wanting and
understanding the need for racial equality for POC. For example, Blacks were more likely to
favor policies and practices such as affirmative action to remedy past oppression (Krysan &
Moberg, 2016). Furthermore, they highlighted that Blacks were more likely to reference
structural and institutional factors for Black's lack of advancement in society (Krysan & Moberg,
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2016). Surprisingly, they also argued that in contemporary times, Blacks’ and Whites’ racial
attitudes have begun to converge, in which Blacks are somewhat less likely to recognize or
observe racial discrimination and contend racial policies and practices like affirmative action.
However, Moberg, Krysan, and Christianson (2019) caution scholars to understand that survey
data cannot give a full picture of the racial landscape, only specific time points. Therefore, when
interpreting the data, researches must account for the differences in how race and racism are
conceptualized and operationalized at that present moment. Thus, it is difficult to test and
theorize about constructs that are forever evolving, especially, since respondents tend to give
socially acceptable answers on questionnaires (Krysan & Moberg, 2016).
Social Worker Racial Attitudes
Campbell (2014) conducted a descriptive research study in four urban Midwest regions of
the U.S. to explore social workers’ understanding of critical race theory and their attitudes
towards race. The results from this study produced several important findings that can help
researchers gain a greater understanding of CRT within a social science context (Carbado &
Roithmayr, 2014), particularly human development. Campbell found that social workers’ both
White and non-White, reported that racial discrimination on an individual and systemic level is
prevalent and pervasive in America. Also, the social workers; shared a consensus that race does
influence individuals’ everyday interactions and access to services and resources but to what
extent differed racially (Campbell, 2014).
UMC Racial Attitudes
A review of literature returned a few studies that examined contemporary racial attitudes
of United Methodist adults’ in Mississippi. Rymph and Hadden (1970) used national survey data
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gathered in 1965 via mail-in questionnaires to examine if the merging of southern and northern
branches of the Methodist church in 1939 shifted the racial attitudes of the clergy. The total
sample consisted of 2,985 clergymen and 66% identified as Methodist (Rymph & Hadden,
1970). Also, the sample was separated into three age subgroups (i.e., under 35, 35 to 49 years
old, and 50 and over). The selection of these ages was predicated on how old the respondents
were when the branches merged. One interesting finding was that younger ministers from the
south were more likely to support civil rights demonstrations as opposed to older southern
ministers (Rymph & Hadden, 1970). Ultimately, respondents from both regions recognized the
importance of the civil rights movement, but discrepancies existed between the regions’ level of
engagement and support of the movement. Rymph and Hadden (1970) also highlighted
discrepancies between the place in which respondents attended seminary and the region in which
they served as a clergy member. They found that clergy who attended conservative seminaries in
the south, but they were placed in non-southern congregations tended to hold more liberal racial
attitudes compared to clergy that remained in southern regions (Rymph & Hadden, 1970).
Overall, Methodist clergy members in the south held more conservative racial attitudes than their
counterparts in the northern regions. This study supported Krysan and Moberg’s (2016) assertion
about the complexity of understanding racial attitudes, particularly within the context of the
church.
Racial Inequalities
In examining racial attitudes, it is important to note that Blacks and Whites are aware that
racial inequalities exist but to what extent and the causes of racial inequalities differ across these
two groups (Moberg et al., 2019; Schuman et al, 1997). Blauner and Blauner (1972) have written
extensively on the racial inequalities that POC endure and how these negative outcomes stem
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from living in a racialized society and racism. A review of the literature revealed that issues of
redlining (Bobo & Massagli, 2001; Massey & Denton, 1993), unfair treatment in the criminal
justice system (West, 1993), mass incarceration (Alexander & West, 2012), health disparities
(Kochanek, Arias & Anderson, 2013), and workforce racial discrimination (Bobo & Massagli,
2001) are a few ways in which racism continues to operate in America. Clair and Denise (2015)
“… considers racism as not simply explicit attitudes but also implicit biases and processes that
are constructed, sustained, and enacted at both micro- and macro-levels…” (p. 858). It is
important to stress that racism moves beyond just racial prejudice, hatred, discrimination, or
other overt forms of oppression. “Racism involves one group having the power to carry out
systematic discrimination through the institutional policies and practices of the society and by
shaping the cultural beliefs and values that support: those racist policies and practices” (“Racism
Defined”, 2019, para. 9). This study agrees with this characterization of racism and supports
Bonilla-Silva (2018) stance that racism is embedded in the social structures of American society
and cannot easily be eradicated by only focusing on the micro-level. Therefore, it is important
for the social sciences, specifically, the field of human development to point out how that the
long-standing history of racism remains and perpetuates disparities in poverty, education, and
racial discrimination, which impede Black youth development in America. Furthermore, that
adoption of color-blind racial attitudes by adults is just not true (Cutler, 2015), because Blacks,
particularly low-income children and youth continue to suffer from poverty, racial prejudicial
and discrimination at alarming rates.
Poverty
On a national scale, approximately three million Black children and youth were below the
federal poverty level in 2017 at the time this study was conducted (“Children’s Defense Fund”,
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2018). According to the National Center for Children in Poverty (2018) in the state of
Mississippi, Black youth represented 76% (231,170) of the poverty rate as opposed to 38%
(134,172) of White youth. These statistics reveal that Black youth under the age of 18 suffer
from poverty at a disproportionately higher rate than White youth.
Racial Discrimination
In addition to poverty, a growing number of scholars have documented that racial
discrimination has deleterious effects on Black youth development such as increasing problem
behaviors (Brody et al., 2006; Copeland-Linder, Lambert, Chen & Ialongo, 2011; Greene, Way
& Pahl., 2006), psychological adjustment issues (Brody et al., 2006; Seaton & Yip, 2009; Wong,
Eccles & Samaroff, 2003), mental health problems (Tobler et al., 2013), academic challenges
(i.e., achievement, engagement, motivation, performance; Burchinal, Roberts, Zeisel & Rowley,
2008; Neblett et al., 2006; Wong, Eccles & Sameroff, 2003) and lower self-esteem and wellbeing (Fisher, Wallace & Fenton, 2000; Sellers, Copeland-Linder, Martin & Lewis, 2006; Wong
et al., 2003). For this study, I use Butler-Barnes et al., (2018) definition of racial discrimination,
“…actions embedded within systems under the control of dominant groups intending to
differentiate treatment and ensure negative impacts for subordinate racial groups” (p. 660).
Seaton, Caldwell, Sellers, and Jackson (2008) proffered that approximately 80 to 90 percent of
Black youth in their study indicated that they experienced at least one incident of racial
discrimination over the course of one year. Martin et al. (2011) added that Black youth tend to
report incidents of racial discrimination as early as six to ten-years-old such as racial slurs and
mistreatment in schools and stores by adults. Furthermore, they highlighted that as Black youth
transition into adolescence they will have more contact with various microsystems (i.e.,
community, schools, church) which places them at a greater risk of observing and suffering from
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racial discrimination from peers and adults (Butler-Barnes et al., 2018; Cooper et al., 2013;
Edwards, Mumford & Serra-Roldan, 2007; Hope et al., 2017; Hope et al., 2015; McNeil Smith &
Fincham, 2016; Lawrence, 2014).
Schools
Researchers have shown that public education is another major context where racial
inequalities are both visible and prevalent (Darling‐Hammond, 2007; Fruchter, Hester, Mokhtar
& Shahn, 2012; Joseph et al., 2016; Kozol, 1991; Noguera, 2017; Walters, 2001; Wishon &
Geringer, 2005). Scholars have shown that in this context’s adults play a major role in the
development and socialization of Black youth and are a site of study where power, privilege, and
oppression operate (Joseph et al., 2016). For example, scholars have documented extensively
how low-income, Black youth are expelled more than three times the rates of their White peers
(Barrett, McEachin, Mills & Valant, 2017; Gopalan & Nelson, 2019; Noltemeyer, Ward &
Mcloughlin, 2015; Smith & Harper, 2015; Wallace, Goodkind, Wallace & Bachman, 2008), how
they are placed in lower academic tracks (Ansalone, 2010; Kozol, 1991; Mickelson & Heath,
1999; Peguero & Bracy, 2015), they receive harsher discipline (Barrett et al., 2017; Gopalan &
Nelson, 2019), have limited access to college preparatory courses (Bryant, 2015; Joseph et al.,
2016; Reid & Moore, 2008), schools are often underfunded and dilapidated (Darling-Hammond,
2001; Griffith, 2015), and teachers are less qualified and underpaid (Darling-Hammond, 2001;
Lankford, Loeb & Wyckoff, 2002; Naman, 2009). Highlighting these incidents of differential
treatment demonstrates that race does matter and has real-life implications for low-income,
Black youth. Joseph et al. (2015) further argue that the adoption of color-blind racial attitudes is
both misleading and rooted in white privilege and racist practices.
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Contemporary Racial Attitudes
Color-Blind Racial Ideology
Omi and Winant (1994) and Wise (2010) suggested that the emergence of color-blind
racial ideology (CBRI) arose as a response to the racial conditions during the Jim Crow era
(Bobo, 2011; Bonilla-Silva, 2018; Smith et al., 2011), but it did not become popular until the
1970s (Atwater, 2008; Burke, 2016; Delgado & Stefancic, 2012). It should be noted that the
terms color-blindness (Atwater, 2008; Delgado & Stefancic, 2012; Modica, 2012; Omi &
Winant, 1994), color-blind ideology (Alexander & West, 2012; Bonilla-Silva, 2018; Gurrentz,
2014; Neville et al., 2013; Wise, 2010), color-blind racial ideology (Neville et al., 2006), colorblind racism (Bonilla-Silva, 2012; Burke, 2016; Carr, 1997), color-blind racial attitudes
(Edwards, 2017; Neville et al., 2000), and color-blind model (Yancey, 2010) are used
interchangeably throughout the literature. Scholars from a multitude of disciplines have engaged
in this scholarship and sought to understand this ultramodern or contemporary form of racism by
using new instruments and research methodologies (Bonilla-Silva, 2018; Dei, 2006; Delgado &
Stefancic, 2012; Hagerman, 2016, 2017, 2018; Hartmann et al., 2017; Howard, 2008; Johnson,
2015; Joseph et al., 2016; Mazzocco et al., 2012; Neville et al., 2000; Neville et al., 2005;
Offerman et al., 2014; Pérez, 2017; Ryan, Hunt, Weible, Peterson & Casas, 2007; Sweeney,
2013). For the purposes of this study, I will draw upon Neville et al. (2000) conceptualization of
color-blindness, because psychology scholarship has contributed significantly to the field of
human development.
Neville et al. (2000) cite psychologist Leslie Carr as the first researcher to conduct an
empirical study that tested color-blindness as a construct, but the findings were not generalizable
due to validity issues. According to Burke (2016), social psychologists like Neville and Carr
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were the “first to identify the disconnect between ideological systems and the empirical realities
of racial inequality, exclusion, and discrimination, sometimes called symbolic racism, or modern
racism” (p. 104). Neville et al. (2000) define color-blind racial ideology (CBRI) as the way in
which individuals downplay race and its bearing on the racial oppression of POC. Essentially,
proponents of this view reject, distort, and/or minimize the value, meaning, and significance of
race and racism in the lives of POC that reside in the United States. Additionally, Neville et al.
(2013), highlighted that there are four workings of CBRI (i.e., denial of race, blatant racial
issues, institutional racism, and white privilege) that are connected to the concepts of color
evasion—reject the notion that racial differences exist by focusing on commonalities, and power
evasion—denunciation of racism by highlighting equal opportunities and access. Individuals that
espouse a CBRI typically focus on everyone’s similarities and collective experiences, while
discounting the significance of one’s racial background in shaping how the world is experienced
and perceived (Bonilla-Silva, 2002; Gushue & Constantine, 2007). Ultimately, CBRI assumes
that racial categories are no longer relevant, and America is a post-racial society (Bobo, 2011;
Bonilla-Silva, 2018; Lentin, 2011; Wise, 2010).
CBRI is a utopic framework, that strategically ignores the social reality of race and
racism in America and in the lives of POC (Bonilla-Silva, 2018; Cutler, 2015; Hagerman, 2018;
Neville et al., 2013). Delgado and Stefancic (2012) suggested that individuals who adopt a CBRI
often exhibit racist attitudes (Awad et al., 2005)negate the power of institutional racism (HaneyLopez, 1994), implore feelings of internalized oppression (Arai & Kivel, 2009; Lawrence, 2014,
Manning et al, 2015; Neville et al., 2005), and have negative opinions about anti-racism policies,
such as affirmative action, which may leads to racial tension (Bonilla-Silva, 2018; Lentin, 2011;
Neville et al., 2000; Richeson & Nussbaum, 2004; Tynes & Markoe, 2010; Wolsko et al., 2000).
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To understand the various aspects of CBRI on an individual level, Neville and her colleagues
(2000) developed the color-blind racial attitude scale (CoBRAS). I will be using the term colorblind racial attitudes throughout this study. I propose that espousal of color-blind racial attitudes
is laudable for Christian adults, but it negates the power and influence of how race and racism
operate in American society, especially in the lives of the youth of color (Clonan-Roy et al.,
2016; Neville et al., 2000). In this section, I will discuss the impact of taking upon this attitude
about race relations in America.
Color-Blind Racial Attitudes
In the initial development of the CoBRAS instrument, researchers focused primarily on
understanding the racial attitudes of Whites (Gushue & Constantine, 2007; Neville et al., 2000).
Neville and her colleagues (2000) conducted five studies with a total sample size of 1,100
respondents to establish the validity and reliability of the instrument. The findings revealed that
there is a distinct difference between color-blind racial attitudes and color-blind racism, although
these terms are often used interchangeably in research and practice. Color-blind racial attitudes
are individualistic and concentrate on individuals’ awareness of racism, while the latter,
emphasizes white superiority and maintenance of racial social structures that inhibit POC from
advancing in American society (Neville et al., 2000). Also, this study showed that gender
differences existed when assessing racial privilege and that further research was needed to
understand this discrepancy (Neville et al., 2000). Lastly, they found a link, suggesting that
respondents with higher scores on the CoBRAS held the perspective that America is a just and
meritocratic society. A study led by Neville et al. (2011) showed that all people, no matter their
racial background, can adopt color-blind racial attitudes, yet POC tend to report lower scores due
to their minority status. Some scholars have found that differences exist between the ways Black
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and White individuals conceptualize color-blindness (Frankenberg, 1993; Neville et al., 2011).
To further understand this phenomenon, Neville et al., (2005), conducted a quantitative study of
211 Black adults from both the Midwest and West Coast. Interestingly, most of their sample
identified as Christian (70%), but the researchers did not disclose the specific denominations that
respondents were affiliated with within the study. They found that adoption of greater levels of
color-blind racial attitudes by Blacks was associated with false consciousness or what other
scholars call internalized oppression (Bivens, 2005; Coleman, Chapman & Wang, 2013;
Manning et al., 2015; Tappan, 2006). Essentially, they viewed themselves as the cause for racial
inequalities, believed in hierarchical systems, and incarnated racist stereotypes, thus supporting
anti-egalitarianism beliefs (Keum, 2018; Manning et al., 2015; Neville et al., 2005). However,
they also, discovered that variations existed within-group. Another important study was
Spanierman, Neville, Liao, Hammer, and Wang (2008) work which found that undergraduate
students that participated in multicultural initiatives were more likely to report lower scores of
the CoBRAS. Adams, Bell, and Griffin (2016) proposed that teaching individuals about diversity
create a new level of awareness of differences and oppression, which can compel them to
advocate for social justice. This research study can build upon Neville and her colleague's work
since it includes Black Christian adults in Mississippi and asks respondents about their
participation in diversity/cultural competency workshops.
Schools
Within schools, literature revealed that teachers employ color-blind racial attitudes which
can lead them to discriminate consciously and subconsciously against Black youth (Blaisdell,
2005; Howard, 2008). One way highlighted by Pica-Smith and Veloria (2012), is the depiction of
Black youth as an at-risk population that fails to interrogate how power, privilege, and
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oppression have a differential impact on black achievement. Pica-Smith and Veloria (2012)
conducted a qualitative study to explore how young adult, undergrad students that were
interested in working with children and adolescents interpreted and interrogated what the term
“at-risk” means. Their findings supported previous research (Bonilla-Silva, 2018; Omi &
Winant, 1994) that states that all individuals are racialized. They found that young adults tended
to blame racial inequalities on the youth of their culture, as opposed to recognizing how
systematic and structural forms of racism are operating. Also, they were inclined to use
demographic and geographic descriptors (i.e., urban, poor, ghetto, low-income, mostly boys) to
describe at-risk populations that were synonymous with people of color. Similarly (Davis, 2007)
work emphasizes how liberal adults tended to use coded language to describe POC which they
refer to as muted racism.
As highlighted in chapter one, since the conception of adolescence, adults in American
society have, to some degree, embraced and upheld the ideology that young people are deviant,
disengaged, and avidly experimenting with drugs and premarital sex (Arrnold & Hughes, 1999;
Benard, 2004; Maynard, Salas-Wright, Vaughn & Peters, 2012; McLaughlin, 2000). As a result,
this dogma has penetrated academia and social service professions (Gorski, 2008; McLaughlin,
2000). It should be noted, however, that this deficit thinking, and perspective becomes racialized
when discussing youth of color, specifically low-income, Black youth (Cann & McCloskey,
2015; Clonan-Roy et al., 2016; Fox, 2016; Gorski, 2008; Pitzer, 2015). For example, many
disciplines (e.g., psychology, sociology, social work, law, education, human development) have
taken up the task of studying Black youth from lower socioeconomic statuses to produce new
understandings, findings, and to develop more equitable institutions for Black youth (Cuban,
1989; Fox, 2016; Pica-Smith & Veloria, 2012). However, Cuban (1989) asserts that these efforts
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have mainly resulted in the problematic labeling of youth of color from lower-income
households and communities, particularly classifying them as ‘at-risk’. More specifically, he
claims that they are often depicted as deviant and needing to be rescued from a life of
destruction:
Many families live in poverty. Even though parents try hard to make ends meet, the
corrosive effects of long-term-poverty splinter families. Children in these families often
lack care; to survive, they lie, steal, and fight. They lead stunted lives. Without help,
these children will continue their destructive behavior as adults. Thus, if some parents
cannot rear their children properly, public schools must intervene to avert substantial
future costs to society and to help each child become a productive citizen. (Cuban, 1989,
p. 780).
Previous research has examined how stock stories such as the one cited, direct social
services, research, and contexts that work with low-income, Black youth (i.e. schools, churches,
afterschool programs (Payne et al., 2001; Reed Bouley & Kyle, 2015). Bell (2010) further
proposes that this classic narrative of destitution is called a stock story. At the core, this is a
“…[reproduction] of racism and white privilege; they are a set of standards, typical familiar
stories held in reserve to explain racial dynamics in ways that support the status quo….” (p. 131).
Irizarry (2009) challenges the usage of stock stories, naming it as a cultural deficit model,
directed towards youth of color. Irizarry and Welton (2013) and Silverman (2011) proffered that
this ideology places the blame on youths’ abilities, their cultural background, and/or community,
as opposed to external factors. Essentially, this facilitates victimization of youth of color, that
explicitly disregards the structural and institutional barriers and systems (i.e., discrimination,
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racism) that perpetuate their oppression (Howard, 2008; Irizarry & Welton, 2013; Pica-Smith &
Veloria, 2012).
Outreach Program
Cann and McCloskey (2015) work look at another context, afterschool outreach programs
to low-income, Black youth. They utilized a critical race methodology to demonstrate that
educational policies and programs created to serve and to support marginalized populations often
center on whiteness and promote interest convergence. To investigate this phenomenon, Cann
and McCloskey (2015) gathered several types of data, including audio-taped sessions (between
seventh graders and tutors that completed a homework assignment about Uncle Tom’s Cabin),
interviews, surveys, academic and demographic data, marketing materials, field notes, and
researchers’ first-hand experience with K-12 education and educational outreach programs. In
analyzing the data, they found that out of time programs (OTP) create the climate for white
savior projects to form because the cities in which they are surrounded by, are habitually
depicted as desolate, violent, and broken communities that need to be revitalized (Cann &
McCloskey, 2015). They also found that Historically White Colleges (HWC) formulated
relationships with nonprofits in these alleged decrepit neighborhoods to bring in revenue for
faculty research projects and to establish service-learning laboratories. Cann & McCloskey
(2015) further argued that institutions of higher learning recognized that there is an opportunity
to make money when studying black and brown bodies and it offers additional benefits to HWC
students through receiving college credits, work experience, and letters of recommendations.
Essentially, Cann and McCloskey (2015) seek to show that there is a visible power dynamic
between underserved communities and HWC’s, where black and brown bodies are being
exploited through ‘poverty pimping’ for the sole purpose of material gain. This is supported by
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Goings, Smith, Harris, Wilson, and Lancaster's (2015) work, which claimed that deficit
perspectives run rampant in the polices, practices and treatment of Black youth by school
officials, administrators, and teachers. Benson (2003) agrees that this ideology has stimulated the
formation and continuance of intricate and costly services, initiatives, and youth programs that
“…creates a dependence on professional experts, encourages an ethos of fear, and by
consequence, derogates, ignores and interferes with the natural and inherent capacity of
communities to be community” (p. 25). Taken together, these studies highlighted in schools and
outreach programs, demonstrate that well-intended efforts have racial underpinnings for those
serving and the recipients of that service.
The Church
At the beginning of this chapter, I provided a brief presentation of how Europeans
constructed the term race to both justify the slaughtering and mistreatment of people of color,
and to establish racial social structures, under the guise of Christianity (Del Pino, 1980; Goetz,
2009; Western States Centers, 2003). One racial structure or context that is heavily cited as a
unique site of study is the local church (Emerson & Smith, 2000; Spencer, 2006; Swanson et al.,
2002; Tranby & Hartmann, 2008). When I use the word church, I am referring to the biblical
definition which is an assembly or gathering of people that believe and follow the teachings and
practices of Jesus Christ. For the purpose of this study, the legitimacy of the church will not be
discussed or debated rather it will serve as a context to interrogate how power, privilege, and
oppression materializes in the greater church and in Black and White adult lives (Hearn, 2009).
Numerous scholars have written extensively about the vital role that Protestant
denominations have played in the liberation of Blacks, the civil rights movement, social justice,
and youth development (Barnett, 1993; Calhoun-Brown, 2000; Dupont, 2015; Emerson & Smith,
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2000; Findlay, 1990; Knotts, 1996; Lincoln & Mamiya, 1990; Rymph & Hadden, 1970;
Swanson et al., 2002; West & Glaude, 2003). This fight for racial equality and advancement was
not a cause only taken up by Blacks, but by White churches and denominations as well (Findlay,
1990; see Appendix G). This can be seen in the 1963 controversy, when twenty-eight White,
Methodist pastors from Mississippi drafted and signed the “Born of Conviction” statement (see
Appendix F). This detailed document was in response to White students rioting to prevent the
admittance of James Meredith, a Black student at the University of Mississippi (Ole Miss; Reiff,
2011), which was an HWC. The Methodist pastors felt compelled to take a public stand against
an issue that the United Methodist Church so often overlooked. They declared that as Christian
leaders it was their God-given duty to advocate for “all” people and to address the racial discord
occurring in American society (Reiff, 2011). Their actions were met with shunning, vandalism,
violence, death threats, release from pastoral duties, and little to no support from the Mississippi
Annual Conference (Reiff, 2011). This example demonstrates the extent or level of commitment
that some Whites UMC adults were willing to take to create social change. However, we should
not be quick to romanticize their efforts and commitments. As Blackwelder (1979) and other
scholars (Hadaway, Hackett & Miller, 1984) revealed, denominations that were predominately
White were engaging in discussions about race relations and the sinfulness of bigotry and
discrimination in American society. Yet, a large percentage of them took a stance of silence,
resistance, or self-interest (Calhoun-Brown, 2000; Talbert, 2005; Thomas, 1992). Findlay (1990),
captured this with a quote from a Black civil rights member "…race relations Sundays, prayer
days, brotherhood pronouncements, conferences, seminars, workshops, statements, and
resolutions . . . [in which] action was too often another matter” (p. 67). This illustrates, that for
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White churches there was a misalignment between behavior and systematic change. On the other
hand, the Black churches’ identity was rooted in action.
Calhoun-Brown (2000) asserted that the formation of the Black church in America grew
out of the discriminatory practices and insidious system of racism, in which Whites propagated a
social gospel of inferiority and degradation that sought to extract Blacks’ heritage, rituals,
traditions, values, and rights, thus centering on whiteness. Therefore, this notion of Black
churches and White churches stems and continues to exist due to white supremacy and the
exclusion of Blacks in every other facet of American life (Mains, 1999). However, it should be
noted that some Black denominations and churches during the civil rights movement and today
take a passive role on issues of social and racial justice, for a multitude of reasons (Cadet, 2013;
Calhoun-Brown, 2000). Calhoun-Brown (2000) describes the Black church as a central part of
the Black community where “…one could find politics, arts, music, education, economic
development, social services, civic associations, leadership opportunities, and business
enterprises. One could also find a rich spiritual tradition of survival and liberation” (p. 169). The
premise is the Black church, symbolizes a collective entity committed to spiritual formation,
social justice, the upliftment of the Black race, and the celebration of their heritage and culture,
despite denominational differences, geographic lines, or class distinctions (Calhoun-Brown,
2000; Manis, 1999). Rossell (2016) paid homage to ten notable Black Methodist leaders (i.e.,
James Lawson Jr., Joseph Lowery, James Farmer Jr., Rosa Parks, Richard Allen, Jarena Lee,
Sojourner Truth, Fredrick Douglas, Julia A. J. Foote, Harriet Tubman) that viewed their
Christian faith through the lens of advocacy, empowerment, and justice. Each of these
individuals risked their lives and livelihood to make sure that Blacks were provided with basic
civil rights.
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Methodist Church Racial History
The lineage of American Methodism is uniquely situated in the social context of
American society in which slavery had already existed for more than one hundred years (Harris,
2014; Thomas, 1992). Francis Asbury, John Wesley, and Thomas Coke are credited for forming
The Methodist Episcopal Church (MEC) in 1784 (Book of Discipline, 2016; Talbert, 2005;
Thomas, 1992). Jacobson (1993) suggested that Wesley’s initial congregation began with four
Whites and one Black person. In comparison to other Christian denominations, the Methodist
denomination was unique because they ministered to enslaved Blacks (Book of Discipline, 2016;
Talbert, 2005); although the racial discourse at the time supported White supremacy both in the
church and the greater society (Thomas, 1992). Almost 40 years after establishing the MEC,
John Wesley published his notorious pamphlet ‘Thoughts upon Slavery’ (see Appendix I) in
which he explicitly articulated the depravity of slavery (Madron, 1964; Thomas, 1992). He
acknowledged that oppression of Blacks was conflicting with justice and mercy, and did not
align with the Christian tradition (Madron, 1964)
Purifoy (1966) challenges the characterization of the early Methodist forefathers and
posited that they were not as radical as some sources may portray them to be in the fight for
racial equality. He made the argument that John Wesley was known for openly speaking out
about slavery and the oppression of Blacks but very few instances did he formulate an argument
based solely on scriptural text (Purifoy, 1966). It appears that he positioned his stance on the
morality of humans which incited more frustration from benefactors of slavery, as opposed to a
doctrinal position. This assertion derives from the fact that Wesley never provided a
comprehensive biblical framework nor taught his followers specifically how the institution of
slavery misaligned with scripture. Straker (2010) further argued that Asbury’s agitation and
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discontent with the enslaving of Blacks did not prohibit him from building an intimate
relationship with White Methodists nor influenced his decision to ordain them as leaders in the
MEC. Ultimately, the literature reveals that John Wesley and Francis Asbury had complex
ideologies and approaches towards the equality of all people.
Del Pino (1980) and Straker (2015) chronicled the period between the 1780s and 1960s,
as one of constant contention due to the church’s role and silence on racism. A climax often cited
in American Methodism is the departure of Richard Allen, an emancipated Black Methodist
preacher from the MEC church (Gravely, 1970, 1979; Wheelock, 2011). In 1787, Richard Allen,
Absalom Jones, and several other Black attendees went to seek prayer at the altar at St. George’s
Methodist Church in Philadelphia, Pennsylvania (Del Pino, 1980; Gravely, 1970, 1979).
However, their worship expression was met with resistance. The White Christian members
forcibly pulled them to their feet and required that they relocate to another area of the church
(Del Pino, 1980). Allen, Jones, and other Black members decided to demonstrate an act of
protest by leaving the church, never to return. Likewise, other Blacks began to leave the MEC
due to discrimination and lack of leadership. As a result, four new Methodist denominations
were eventually established to create an inclusive space for Black people (Del Pino, 1980;
Gravely, 1979; Talbert., 2005; Thomas, 1992). However, it should be noted that some Blacks
maintained their membership with the MEC with the hopes that equality was near (Talbert.,
2005).
For Whites, a geographic division erupted (Waltz, 1991) between northern and southern
MEC’s on the issue of slavery in 1844 (Straker, 2015; Thomas, 1992). In 1858, the southern
region of the MEC took the stance that slavery was a political and economic concern that did not
concern the church (McEllhenney, 2001). On the other hand, a small group of White Methodist
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leaders dissatisfied with the church’s passive stance on the institution of slavery and the
discriminatory treatment perpetuated by the church towards their Black sisters and brothers in
Christ, led them to withdraw from the Methodist Episcopal Church in 1842, forming the
Wesleyan Methodist Church (Del Pino, 1980).
This effort to eradicate the racial and geographic divisions were preempted in 1956 when
a petition was filed to disband the Central jurisdiction (Del Pino, 1980; Lyon, 2011; Wood &
Zald, 1966), a placeholder for Black Methodists. This occurred just a few years short of the
landmark Brown versus the Board of Education of Topeka case (1954) and the induction of the
Civil Rights Act of 1964. In 1968 The United Methodist denomination was established which
was symbolic of multiple churches coming together, including Black congregations with the
common goal of “making disciples of Jesus Christ for the transformation of the world” (Book
Discipline, 2016, p. 595). The Methodist Church has made some advancements in contemporary
times, but more work is still needed.
Racial Justice within The UMC
McEllhenney (2001) summarized the United Methodist Church's voyage towards
upholding racial equality as one of “contention, contrition, celebration, and caution” (p. 29).
Thus, The UMC has instituted several racial justice initiatives. Murray, (2004) stated that “…in
1952, Rev. Edgar A. Love, of the Central Jurisdiction, urged Methodist churches, colleges,
universities, theological schools, hospitals, and homes, [to] take steps immediately to open their
doors to all people alike, without distinction as to race, creed or color” (p. 67). This effort led to
the integration of many churches both in northern and southern regions. Another notable
initiative lead by the Women’s Division was the introduction of a racial justice charter which
sought to address legal segregation (Knotts, 1996; Talbert, 2005; Watson, 2013). Today, this
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group, now known as the United Methodist Women (UMW) advocacy committee, continues to
challenge racism by providing relevant resources and tools to engage, educate, and equip
Methodists. Sixteen years after the Women’s Division introduced the first racial charter, on
February 6, 1968, the Black United Methodists for Church Renewal, known as BUMCR was
instituted in Ohio (DelPino, 1980). According to DelPino (1980), this initiative was a direct
result of Blacks making sure that they had both a visible presence and voice in The UMC,
especially since the Central Jurisdiction was dissolved in 1969 (Straker, 2015; Talbert, 1989;
Thomas, 1992). In 1968, The United Methodist General Conference established the Commission
on Religion and Race (CORR) which was a by-product of BUMCR advocacy (Del Pino, 1980;
Talbert, 2005). This initiative now called The General Commission on Religion and Race
(GCORR) remains a vital component of The UMC today. Their aim is to “provide practical
resources and support to leaders throughout the Church to help them engage and embrace the
cultural diversity present in [the] congregation” (“All Resources”, 2016, para. 4). More recently,
GCORR has created bible studies, resource guides, grants, and informative videos to promote
vital conversations, ministry and leadership development, and strategies for effectively
advocating for social change (“All Resources,” 2016). Eight years after the emergence of
GCORR the Mississippi Annual Conference established a state commission composed of clergy
and laity to tackle race relations from a Christian perspective (“MS Commission”, n.d.; see
Appendix H). However, this committee has struggled to gain momentum, very much like John
Wesley’s efforts. Overall, The Mississippi Conference has made some advancements in
contemporary times, with the appointment of its first Black Bishop in 2012 (Talbert, 2005).
However, more work is needed.
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Conclusion
Hagerman (2018) proposed that race and racism are not only visible through the ways in
which individuals construct their lives and gain access to opportunities but also, within the
multiple contexts that they engage, including the family, educational, religious, governmental
systems (Hagerman, 2018). This section highlighted literature, to show that with the passage of
new policies, laws, racial justice initiatives in the church, and well-intentioned efforts by Black
and White adults, the categorization of individuals by race, racial discrimination, and racism
remain permanent and pervasive in the lives of low-income, Black youth (Butler-Barnes et al.,
2018; Copper et al., 2012; Hayward & Krause, 2015; Hope et al., 2017; Hope et al., 2015; Smith
& Fincham, 2016; Varner et al., 2018). However, in the greater society, a new frame of thought
known as color-blindness has erected that seeks to challenge the intercentricity of race and
racism. This study wants to understand this phenomenon as it relates to adult-youth relationships
in Christian communities.
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RESEARCH METHODS
Introduction
Extensive research has been conducted on color-racial attitudes (Awad et al., 2005;
Bonilla-Silva, 2018; Chao, 2006, 2013; Chao et al., 2011; Cheng, 2015; Gushue, 2004; Gushue
& Constantine, 2007; Keum et al., 2018; Johnson & Jackson Williams, 2015; Neville et al.,
2005; Neville et a., 2000; Neville et al., 2006; Neville et al., 2001; Neville et al., 2011;
Mazzocco, et al., 2012; Soble et al., 2011; Tynes & Markoe, 2010; Worthington et al., 2008) and
racial discrimination (Butler-Barnes et. al., 2018; Gaylord-Harden & Cunningham, 2009;
Romero & Roberts, 2003; Seaton, 2009; Thomas et al., 2009; Varner et. al., 2018; Williams et
al., 2003). However, there has been very little quantitative analysis of Protestant denominations,
like the United Methodist Church (UMC; Barnes, 2008; Keaton, 2008; Rymph & Hadden, 1970)
racial attitudes and beliefs. Furthermore, it is unclear how the adoption of color-blind racial
attitudes relates to both beliefs about racial discrimination and one’s interaction with underserved
Black communities. This study seeks to obtain empirical data that will help address this research
gap. To accomplish this, the chapter outlines the research questions, research design, population,
sample, instruments, data collection, and analysis procedures. There are two primary aims of this
study: 1) To explore the ways that United Methodists’ that attended the 2017 Mississippi Annual
Conference conceptualize race and racism as it relates to low-income, Black youth. 2) To
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determine if conference attendees’ demographic characteristics influence their color-blind racial
attitudes and beliefs about racial discrimination that low-income, Black youth experience.
Research Questions
This study aimed to address the following research questions:
1.

What are the color-blind racial attitudes of attendees at the 2017 Mississippi
Annual Conference of the United Methodist Church (UMC)?

2.

How frequently do conference attendees at the 2017 Mississippi Annual
Conference believe that low-income, Black youth experience racial
discrimination?

3.

Are there differences between conference attendees’ role in The UMC and their
color-blind racial attitudes and beliefs about racial discrimination of low-income,
Black youth?

4.

Are there differences between conference attendees’ race and their color-blind
racial attitudes and beliefs about racial discrimination of low-income, Black
youth?

5.

Are there differences between conference attendees’ age and their color-blind
racial attitudes and beliefs about racial discrimination of low-income, Black
youth?

6.

Are there differences between the number of diversity workshops conference
attendees participated in and their color-blind racial attitudes and beliefs about
racial discrimination of low-income, Black youth?

7.

Was there a relationship between the conference attendee’s color-blind racial
attitudes and beliefs about racial discrimination experienced by low-income,
Black youth?
Research Design

To gather baseline data about United Methodist conference attendees’ racial attitudes and
beliefs, the researcher conducted a quantitative pilot study using an exploratory research design
(Straits & Singleton, 2018). This type of design provides both a basic understanding of the
phenomenon and establishes the need for future research and practice (Creswell, 2015; Fraenkel,
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Wallen & Hyun, 2015; Straits & Singleton, 2018). Creswell and Clark (2007) further added that
an exploratory design is appropriate to test instruments and tenets of a theory. As a result,
selecting an exploratory design proved to be the most “straightforward in describing,
implementing, and reporting” (Creswell & Clark, 2007, p. 78). Additionally, a cross-sectional
design was employed to assess differences (Cooper et al., 2013; Straits & Singleton, 2018;
Tobler et al., 2013) between conference attendees’ demographic characteristics (Fraenkel et al.,
2015). The independent variables (Linneman, 2018) were age; household income; race; gender;
role in The UMC; the number of diversity workshops attended; awareness of Mississippi
Commission on Religion and Race (CORR); and engagement with low-income, Black youth.
The dependent variables (Linneman, 2018) were color-blind racial attitudes and beliefs about
racial discrimination experienced by low-income, Black youth.
Population and Sample
The population refers to the group of people that the researcher is interested in studying
(Gravetter & Wallnau, 2013; Straits & Singleton, 2018) and whom their results will be
generalizable to (Fraenkel et al., 2015). For this study, the target population (Straits & Singleton,
2018) were adults that identified as United Methodist in the state of Mississippi. However,
reaching this population presented numerous challenges. As a result, the most accessible
population consisted of adults that attended the 2017 Mississippi Annual Conference of The
United Methodist Church. In June of 2017, the United Methodist district office located in
Jackson, Mississippi issued an approval to conduct research at the conference (see Appendix K).
According to Cat Foster, the lead conference organizer, an estimated 2,000 people attend the
annual conference (personal communication, 2017).
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The conference was a four-day event that brought together clergy, youth leaders, lay
leaders, church members, and staff from all over Mississippi to worship, fellowship, and to
handle church business (Book of Discipline, 2016). A sample, which is a subset of individuals
within the greater population (Gravetter & Wallnau, 2013; Linneman, 2018; Straits & Singleton,
2018) was recruited from the annual conference to participate in this study. Furthermore, a
convenience sampling procedure (Fraenkel et al., 2015; Straits & Singleton, 2018) was used to
gain access to individuals that were 18 or older and self-identified as United Methodist in the
state of Mississippi. Although this sampling method is considered the least rigorous technique
and it lacks generalizability (Fraenkel et al., 2015; Gall, Borg & Gall, 1996; Straits & Singleton,
2018) to the overall UMC; it was useful for this study because it provided access to a diverse
group of respondents at one time.
Instrumentation
The researcher developed a five-page paper survey, called the Power of We (POW; see
Appendix F). The title of the survey derives from the name of the 2017 Mississippi Annual
Conference of The UMC. The survey was comprised of two existing instruments, including the
Color-Blind Racial Attitudes Scale and the Beliefs about Racial Discrimination Scale.
Demographic characteristics were also collected at the end of the survey. Each of these
instruments is described in detail here.
Color-Blind Racial Attitudes Scale
The color-blind racial attitudes scale (CoBRAS) is a self-reported instrument developed
in 2000 by Neville, Lilly, Duran, Lee, and Browne to assess individuals’ “denial, distortion,
and/or minimization of race and racism” in the United States. Neville et al. (2006) further added
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that color-blind racial attitudes are connected to the larger discussion in academia around colorblind racial ideologies which they defined as a “…racially based framework that individuals,
groups, and systems consciously or unconsciously use to justify the racial status quo or to
explain away racial inequalities in the United States” (p. 276). This instrument consists of 20
statements, using a 6-point Likert-type scale (Linneman, 2018), ranging from 1 = Strongly
disagree to 6 = Strongly agree. The CoBRAS total sum score can range from 20 to 120, with
higher scores signifying greater color-blind racial attitudes (Neville et al., 2000), which means
they view racism as “…a thing of the past and that race no longer plays a role in understanding
people’s lived experience” (Neville, 2008, p. 1063), particularly people of color (POC).
According to Neville et al. (2000), ten of the CoBRAS statements are reverse coded (2, 4, 5, 6, 8,
11, 12, 15, 17, 20), meaning that 1 = Strongly agree and 6 = Strongly disagree (Gushue, 2004).
Neville et al. (2000) reported that the coefficient alpha for the total scale was .91 and Chao
(2006) found similar results. It should be noted that extensive research has been conducted to
validate this instrument and it holds criterion validity, construct reliability, split-half reliability,
and test-retest reliability (Johnson, 2015; Neville et al., 2000). Displayed in Table 1 is the
coefficient alpha for the full instrument.
Also, this instrument contains three subscales. The first subscale, consists of seven
statements and measures unawareness of racial privilege (RP), indicating blindness to the
existence of White privilege and internalized oppression (Chao, 2006). A sample statement from
this subscale includes, “Everyone who works hard, no matter what race they are has an equal
chance to become rich.” The second subscale has seven statements as well and assesses
unawareness of institutional racism (ID). Often this suggests a limited awareness of the effects of
institutional discrimination and racism (Chao, 2006). A sample statement from this subscale
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states, “White people in the U.S. are discriminated against because of the color of their skin.”
The third subscale has six items that measure unawareness of blatant racial issues (BRI),
referring to the permanence and persistence of pervasive racial discrimination (Chao, 2006).
“Racial problems in the U.S. are rare, isolated situations” is a sample statement for the
unawareness of blatant racial issues subscale. The (RP) and (ID) subscales sum scores can range
from 7 to 42, while the (BRI) subscale sum score can range from 6 to 36 (see Table 2).
According to Neville et al. (2000), the original study revealed that the three subscales exhibited
strong reliability .91, .86, and .84 respectively. This study had similar results (see Table 1).
Table 1

Reliability of Power of We Instrument (n = 184)
Study Measures

α

Number
Statements
20

.92

Unawareness of Racial Privilege

7

.86

Unawareness of Institutional
Discrimination
Unawareness of Blatant Racial Issues

7

.84

6

.72

5

.88

Color-blind Racial Attitude Scale

Beliefs about Racial Discrimination

α = Cronbach Alpha, CoBRAS = Color-blind Racial Attitudes Scale, RP = Unawareness of Racial
Privilege Subscale, ID = Unawareness Institutional Discrimination Subscale, BRI = Unawareness
of Blatant Racial Issues Subscale, BRD = Beliefs about Discrimination Scale
Belief about Racial Discrimination Scale
The beliefs about racial discrimination (BRD) instruments were initially developed by
Swim and Miller (1999) to assess the relationship between White guilt and individuals’
perceptions of how often Blacks experienced racial discrimination. This instrument was tested
three times by Swim and Miller (1999) and once by Iyer, Leach & Crosbys (2003), to formulate
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this construct, prior to this study. Iyer et al. (2003) modified this instrument in their 2003 study
on White guilt to emphasize racial inequality by focusing on European Americans as perpetrators
of racial discrimination (self-focused) and African Americans as targets of racial discrimination
(other-focused). The original instrument consists of seven statements in which individuals rate
their responses on a 7-point Likert-type scale (Linneman, 2018), with scores ranging from 0 =
never to 6 = very frequently. Each statement begins with the prompt: “How often do you think
Blacks experience discrimination…”, followed by a list of different conditions, including “In the
workforce, From police, From fellow White employees, From teaching assistants and faculty, In
the form of staring by White people, and In the form of racial slurs” (Iyer et al., 2003; Swim &
Miller, 1999).
Similarly, to Iyer et al. (2003) the BRD scale was modified by the researcher for this
study and focused exclusively on low-income, Black youth as the targets of racial discrimination.
The beginning prompt began with the phrase “How often do you think low-income, Black youth
experience discrimination”. The conditions were reduced to the following 5-statements,
including in the workforce, From the police, From fellow White United Methodists, In outreach
programs, and in the form of racial slurs/jokes. A 5-point Likert-type scale was used (1 = Never,
2 = Hardly, 3 = Sometimes, 4 = Often, 5 = Extremely; Linneman, 2018) with total sum scores
ranging from 5 to 25. A higher score indicating that individuals recognize the pervasiveness of
racial discrimination. A review of the literature reveals that this instrument has only been used
twice prior to this study (Iyer et al., 2003; Swim & Miller, 1999). Swim and Miller (1999)
reported a Cronbach alpha of .83 and in this study, the alpha was slightly higher (α = .87).
Although the alpha is above .70, the suggested level by Hensler, Christian, Ringle, Rudolf, and
Sinkovics (2009) this instrument lacks an established validity and reliability which is a
68

limitation. Another limitation of using this instrument is that it uses a frequency Likert-type
scale, where respondents select answers ranging from never to extremely often. For instance,
respondents are being asked how often they believe that low-income, Black youth experience
discrimination from fellow White United Methodist’, which can be interpreted differently.
Similarly, the term “low-income” was added to the instrument which can be subjective,
depending on respondents’ background or personal experiences.
Demographic Questionnaire
At the end of the survey, respondents completed personal characteristics and background
sheet (see Appendix F). Respondents were asked to provide their race, gender, age, and
household income. Also, they were asked to provide the number of diversity or cultural
competency workshops previously attended (Adams et al., 2016; Chao, 2016, 2013; Milne,
2007) within the last ten years. Respondents were asked the length of time in which they
identified as United Methodist, geographic location of their church district, and their role in The
United Methodist Church. The respondent’s roles were categorized by five groups: attendee,
church member, clergy, lay leader, and youth leader. Youth leader refers to individuals in The
United Methodist Church can either be a layperson or a hired staff member. Attendee represents
individuals that are not official members in The United Methodist Church but attend the church.
In the United Methodist Church, a church member is synonymous with a layperson. A church
member is an individual who has been “Baptized and who has been received into membership in
a local church through confession of faith or by transfer of membership and who has taken the
vows of membership” (Waltz, 1991, p. 70). A lay leader is a selected individual who functions as
the main representative of members of the local church (Waltz, 1991). Lay leaders can vote on
issues at annual conference not pertaining to clergy. A clergy person in The UMC is an
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“individual who serves as a commissioned minister, deacon, elder, and local pastor under the
appointment of a bishop (full and part-time), who holds membership in an annual conference,
and who are commissioned, ordained, or licensed” (Book of Discipline, 1991, p. 100).
Additionally, respondents were asked their familiarity with the United Methodist General
Commission on Religion and Race in Mississippi and their level of contact with low-income,
Black youth in the past 12 months. The data obtained from this questionnaire will provide new
insights for interpreting the data.
Data Collection Procedures
On June 1, 2017, the researcher obtained approval from the Institutional Review Board
(IRB; Creswell & Clark, 2007; Fraenkel et al., 2015; Straits & Singleton, 2018) at Mississippi
State University (MSU) to conduct the study (Appendix A). To gain access to the population, the
researcher purchased an exhibit booth to administer the Power of We (POW) survey over the
course of the four-day annual conference (see Appendix B). The exhibit booth served as an
opportunity to visually display information about the research study and to recruit participants to
take the survey.
Several strategies were employed to recruit conference attendees. First, two United
Methodist pastors from the Starkville district assisted with managing the booth and snowball
sampling was used in which respondents referred their colleagues, friends, and church members
to participate in the study (Fraenkel et al., 2015). Second, colorful flyers describing the study
were handed out to conference attendees (see Appendix C). Additionally, the conference
organizers and other vendors provided verbal endorsements throughout the course of the
conference. Also, the researcher wore a cardboard sign daily to bring attention to the booth.
Lastly, social media platforms (Facebook and Twitter) were used to recruit participants and to
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publicize winners of the raffles. Incentives that respondents were awarded consisted of four $25
gift cards, several t-shirts from MSU and Alcorn State, candy, Gracism bracelets, and MSU pens.
Individuals that attended the annual conference were given the opportunity to take a 10 to
15-minute survey either using Qualtrics, an online survey software (Chang & Vowles, 2013; see
Appendix E), or in-person using paper and pencil. The individuals were informed that both the
online and paper survey (Fraenkel et al., 2015) had to be completed and turned in by the end of
the conference, which was Saturday, June 10th at noon. All individuals were informed about
consent and confidentiality (Fraenkel et al., 2015; see Appendix D), meaning that this study was
completely voluntary and that they could stop at any time.
For the paper-format, the researcher printed out 400 copies of the survey and constructed
a sealed box, marked “completed surveys” in which respondents dropped their completed
surveys into the box. This security measure assured that respondent’s information would not be
shared (Fraenkel et al., 2015) and allowed the researcher to step away. For the online-format the
researcher used three methods to administer the survey to individuals, including email, text
messaging, and scanning the QR code. A total of 275 surveys were completed in which 236 were
paper and 39 were online.
Following data collection, the dataset was reviewed for incomplete and missing data.
Through this process, 77 surveys were excluded due to incomplete or missing data, and 14
surveys were also excluded due to not meeting the selection criteria (non-United Methodist in
Mississippi and under the age of 18). According to Field (2005) to obtain a medium effect size at
an alpha level of .05 an estimated minimum sample size of 80 respondents was needed. The total
sample size for this study was 184 United Methodist, which met Field’s requirement (68%
response rate).
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Analysis of Procedure
To answer the research questions in this study, several statistical procedures were
employed. Statistical Package for the Social Sciences (SPSS; Creswell & Clark, 2007) 24.0 for
Windows was used to “perform statistical calculations” (Gravetter & Wallnau, 2013, p. 32). The
online responses for the POW survey were downloaded from the Qualtrics website as a commaseparated value (CSV) file and uploaded to SPSSS. The CSV file automatically populated the
fields for all the data in SPSSS which created a simple structure and reduced the amount of time
needed to input all the paper responses into SPSS (Gravetter & Wallnau, 2013). The data
management system consisted of developing a codebook (Straits & Singleton, 2018), cleaning
the data (Straits & Singleton, 2018) and recoding the data by using the syntax function (Collier,
2010; Gravetter & Wallnau, 2013). Next, frequencies, percentages, means, and standard
deviations of the data were calculated by using descriptive statistics (Creswell & Clark, 2007;
Gravetter & Wallnau, 2013; Seo, 2016; Straits & Singleton, 2018) for both the demographic
characteristics and the instruments in the study. Cronbach alphas were also calculated for all the
instruments in the study (Gravetter & Wallnau, 2013; see Appendix K). Lastly, the series mean
function was used for the CoBRAS to replace missing data.
The collection of descriptive statistics for this study was necessary for establishing the
basis of color-blind racial ideologies in the Christian context (Hearn, 2009). However, to make
inferences and predictions about the connection to racial discrimination with youth, inferential
statistics were needed (Creswell & Clark, 2007; Linneman, 2018; Straits & Singleton, 2018). A
one-way analysis of variance (ANOVA) was employed to assess mean differences between
groups (Creswell & Clark, 2007; Gravetter & Wallnau, 2013; Linneman, 2018; Wilmoth, Smyser
& Phillips, 2011). Also, a one-way analysis of variance (ANOVA; Gravetter & Wallnau, 2013)
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was conducted to establish whether differences were present between variables with more than
two categories (e.g. role in The UMC, number of diversity/cultural competency workshops
attended, race, and age; Gravetter & Wallnau, 2013) and whether these had any bearing on colorblind racial attitudes (total and the three subscales) and beliefs about racial discrimination mean
scores (Fraenkel et al., 2015).
To assess the relationship between conferences attendees’ color-blind racial attitudes,
unawareness of racial privilege, unawareness of institutional discrimination, unawareness of
blatant racial issues, and beliefs about low-income, Black youth experience with racial
discrimination, a Pearson’s correlation analysis was conducted (Gravetter & Wallnau, 2013).
According to Borden and Abbott (2005), the direction and magnitude of the relationships
between two sets of scores are provided by Pearson’s r. Davis (1971) provided a standard
criterion as Negligence (r =.00 to .09), Low (r = .10 to .29), Moderate (r = .30 to .49),
Substantial (r = .50 to .69), and Very Strong (r = .70 to 1.00) for assessing the strength of a
relationship and in this study the researcher used this criterion. This study used .05 as the alpha
level or significance level for all analyses (Gravetter & Wallnau, 2013).
Summary
The present study consists of collecting raw cross-sectional data to explore the racial
attitudes and beliefs of Black and White adult attendees of the 2017 United Methodist Church
Annual Conference by using critical race theory as both a conceptual and theoretical framework.
It also sought to investigate whether differences existed between specific demographic
characteristics, the respondent’s color-blind racial attitudes (CoBRAS) and their beliefs about the
frequency that low-income, Black youth experience racial discrimination (BRD). The results of
these analyses are presented reported in the next chapter.
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RESULTS
Introduction
There are two primary aims of this study: 1) To explore the ways that United Methodist
adults’ that attended the 2017 Mississippi Annual Conference conceptualize race and racism as it
relates to low-income, Black youth. 2) To determine if conference attendees’ demographic
characteristics influence their color-blind racial attitudes and their beliefs about racial
discrimination that low-income, Black youth experience. This chapter is divided into three
sections, and these include statistics about the United Methodist Church (UMC) nationally and in
Mississippi, as well as, population statistics for the state of Mississippi; demographic
characteristics of the sample; and the results of the seven research questions explored in this
quantitative study. First demographic characteristics (i.e.) race, gender, age, and household
income will be described; followed by a summary of characteristics related to respondents’
involvement in the United Methodist church (i.e. church district, role in The UMC, length of
time as United Methodists’). Finally, three other variables relevant to the study such as the
number of diversity/cultural competency workshops attended, awareness of Mississippi’s United
Methodist General Commission on Religion and Race (GCORR), and previous involvement with
low-income, Black youth are also described. This information provided new insights about the
sample and was used in the analysis procedures. The results presented in this section were
collected from 184 respondents.
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United Methodist Membership Statistics in the United States
According to the General Council on Finance and Administration (GCFA), Data Services
(n.d.) approximately seven million individuals identify as United Methodists in the United
States. This total excludes clergy since they are not considered formal members. To date, there
are 47, 271 clergy (“Data Services”, n.d.). Approximately 32,000 active United Methodist
churches exist in the U.S. (“Data Services”, n.d.).
United Methodist Membership Statistics in Mississippi
The Mississippi Annual Conference of The United Methodist Church belongs to the
southeastern jurisdiction which is composed of 14 different annual conferences (“About Us”,
n.d.). For this study, only the Mississippi Annual Conference will be represented which had
approximately 172,292 church members in 2017 (“About Us”, n.d.). This annual conference is
divided into 11 districts (e.g., Brookhaven, East Jackson, Greenwood, Hattiesburg, Meridian,
New Albany, Seashore, Senatobia, Starkville, Tupelo, and West Jackson; “About Us”, n.d.). The
GCFA statistical resources (n.d.) indicated that the racial composition of the 2016 Mississippi
Annual Conference consisted of six racial groups, Asian Americans (164), Blacks (31,643),
Hispanics (246), Native Americans (226), Pacific Islanders (32), and Whites (139,728).
Although there are several other races represented in the church, Blacks and Whites make up the
majority (“Statistical Resources”, n.d.) group. There are more female Methodist church members
in Mississippi than males (73,421; “Statistical Resources”, n.d.). As of June 1, 2017, the
Mississippi Annual Conference has appointed approximately 762 clergies (“About Us”, n.d.).
Lastly, James E. Swanson Sr. is the presiding Bishop, who is the first Black to hold this position
in the Mississippi Conference (Talbert, 2005).
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Population Statistics of Mississippi
According to the United States Census (2017), approximately 2,984,100 people reside in
the state of Mississippi. Approximately 57% of the population identifies as White, 38% African
American/Black, 3% Hispanic or Latino, 1% Asian, 1% Two or More Races, 0.6% American
Indian/Alaska Native, and 0.1% Native Hawaiian/Pacific Islander. Females (51%) and males
(49%) representation are relatively similar (U.S. Census, 2017). The majority of the population
that is 25 or older has a high school diploma or an equivalent (83%), whereas 21% of this age
group has a bachelor's or advanced degree (U.S. Census, 2017). The median household income
reported for Mississippians in 2016 was $40,528. The most recent statistics indicate that the
overall poverty rate in Mississippi is 20.8% (U.S. Census, 2017) which is 602,768 individuals
whose income fell below the poverty line of $24,340 for a family of four (“Talk Poverty”, 2018).
Nearly a third (29.4%) of children and youth who are under the age of Mississippi live in poverty
(“Talk Poverty”, 2018).
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Demographic Characteristics
Participants in the Study
Table 2

Respondents race
Racial Composition

n

%

African American/Black

39

21.20

American Indian/Native American

0

0.00

Asian

1

0.54

Multiracial

13

7.07

Native Hawaiian/Pacific Islander

0

0.00

White

120

65.22

Other

3

1.63

Not reported

8

4.35

184

100

Total

The sample included 184 respondents (see Table 2). The racial composition was mainly
comprised of Blacks (n = 39) and Whites (n = 120). There was a small representation of
respondents identified as Multiracial (n = 13), other (n = 3) and Asian (n = 1), in the study
sample. Eight respondents did not report their race.
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Table 3

Respondents gender
Respondents Gender

Total
f

%

Female

88

47.85

Male

87

47.35

Other

1

0.50

Not reported

8

4.30

184

100

Total

As can be seen in Table 3, the gender composition of the sample was relatively equally
distributed between females (n = 88) and males (n = 87). One respondent marked other and eight
respondents provided no response for gender.
Table 4

Respondents ages
Respondents Ages

Total
f

%

18-24 years

8

4.30

25-34 years

23

12.50

35-44 years

26

14.10

45-64 years

84

45.70

Over 65

36

19.60

Not reported

7

3.80

184

100

Total
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The respondent’s ages ranged from 18 to over 65 years (see Table 4). Slightly less than
half of the total sample are between the ages of 45-64 years old (n = 84). Respondents between
the ages of 18 to 24 years old had the smallest representation in the study (n = 8).
Table 5

Respondents household income
Household Income

Total
f

%

<35,000

29

15.80

35,000-45,000

23

12.50

45,000-55,000

27

14.70

55,000-75,000

32

17.40

>75,000

63

34.20

Not reported

10

5.40

Total

184

100

As shown in Table 5, respondents came from a variety of household income levels.
Approximately 34% of the total sample had an annual income higher than $75,000 whereas the
other four income levels were distributed relatively the same.
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Involvement in the United Methodist Church
Table 6

Respondents church district location
Church District Location

Total
f

%

Brookhaven

10

5.43

East Jackson

15

8.15

Greenwood

15

8.15

Hattiesburg

17

9.24

Meridian

17

9.24

New Albany

9

4.89

Seashore

18

9.78

Senatobia

13

7.07

Starkville

33

17.93

Tupelo

10

5.43

West Jackson

24

13.04

Not reported

3

1.63

184

100

Total

In the present study, at least five or more respondents in the sample came from each of
the 11 districts in the Mississippi Conference which provides some geographical diversity (see
Table 6). The Starkville district, which is a rural college town, had the single highest number of
respondents, n = 33. However, if you combine the East and West Jackson districts which are in
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metropolitan urban areas, they will have the highest representation (n = 39). The New Albany
district had the least representation in the total sample (n = 9).
Table 7

Respondents role in the church
Roles

Total
f

%

Attendee

3

1.63

Church Member

59

32.07

Clergy

83

45.11

Lay Leader

35

19.02

Youth Leader

4

2.17

184

100

Total

To determine the capacity that respondents served in the church, they were asked to
report their role within The UMC. Table 7 reveals that a majority of the sample were clergy (n =
83), followed by church members (n = 59), and lay leaders (n = 35). A small percentage of
respondents indicated that they were attendees in The UMC (n = 3) and only n = 4 indicated that
they serve as youth leaders in the church.
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Length of Time as a United Methodist
Table 8

Respondents length of time as United Methodist
Length of Time

Total
f

%

1-10 years

23

12.50

11-20 years

33

17.93

21-30 years

20

10.87

31-40 years

30

16.30

41-50 years

24

13.04

51-60 years

24

13.04

61-70 years

17

9.24

Not reported

13

7.07

Total

184

100

The sample had a wide range of experience with The UMC. Respondents' length of time
as United Methodists ranged from approximately 1 to 70 years (see Table 8); however, the
average length of time was M = 34.67; SD = 19.01. A relatively small percentage of the sample
self-identified as United Methodist for 21-30 years (10%) and 61 to 70 years (9%). Overall, the
majority identified as United Methodist for more than 10 years (n = 148).
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Diversity/Cultural Competency Workshops
Table 9

Respondents participation in diversity/cultural competency workshops
Attendance

Total
f

%

0

48

26.09

1-3

82

44.57

4-6

27

14.67

7-9

15

8.15

10 or more

12

6.52

184

100

Total

An additional question at the end of the survey was asked, concerning the number of
diversity or cultural competency workshops that respondents had attended in the past 10 years
(see Table 9). Of the 184 respondents, approximately one-fourth of the sample have never
attended a diversity workshop (n = 48). On the other hand, a larger portion of the sample (n = 82)
indicated that they have attended at least one to three workshops over a span of 10 years.
Awareness of Mississippi General Commission on Religion and Race
A multiple-choice question was asked to gauge the respondent’s level of awareness with
the United Methodist advocacy committee on race relations in Mississippi. Slightly more than
half of the sample (n = 124, 67%) were familiar with GCORR, whereas 59 (32%) of respondents
were unaware of this committee.
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Involvement with Youth
Table 10

Respondents involvement with low-income, Black youth

Involvement

Total
f

%

Never

22

11.96

Rarely

46

25.00

Occasionally

65

35.33

Frequently

51

27.72

184

100

Total

As stated before, the United Methodist Church in Mississippi is a predominately White
institution. Therefore, it was critical to assess the level of contact or involvement respondents
had with low-income, Black youth in the past 12 months which is illustrated in Table 10. The
majority of the sample reported that they had some level of involvement (i.e. rarely to
frequently) with low-income, Black youth (88%), and only 12% indicated that they never engage
youth.
Research Questions Results
The results for this study were garnered by performing descriptive and inferential
statistics on the Color-Blind Racial Attitude Scale (CoBRAS) and the Beliefs about Racial
Discrimination (BRD) instruments. The CoBRAS a 20-statement instrument, comprised of three
subscales (unawareness of racial privilege, unawareness of institutional discrimination, and
unawareness of blatant racial issues) was used to gather baseline data about the racial attitudes of
attendees at the 2017 Mississippi Annual Conference for the United Methodist Church. As stated
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previously, the CoBRAS assesses the degree to which individuals “deny, distort, and/or
minimize the existence of race and racism” (Neville, et al., 2006) in the United States.
Additionally, to obtain a clearer understanding of conference attendees’ racial beliefs the Beliefs
about Racial Discrimination (BRD) instrument was used to evaluate to what extent do
conference attendees believe that low-income, Black youth experience racial discrimination in
various contexts (i.e. workforce, from the police,).
Q1: What are the color-blind racial attitudes of attendees at the 2017 Mississippi Annual
Conference of the United Methodist Church (UMC)?
Respondents in this study individual mean scores on the Color-Blind Racial Attitude
Scale (CoBRAS) ranged from 22 to 98 and the total sum was M = 56.71, SD = 17.86. On the first
subscale, the unawareness of racial privilege (RP) respondents reported a mean score of M =
20.65, SD = 7.61 and their individual scores varied between 7 to 42. For the second subscale,
unawareness of institutional discrimination (ID) the total mean score was M = 23.11, SD = 7.74
and their individual scores ranged from 7 to 41. The third subscale, unawareness of blatant racial
issues (BRI) had a mean score of M = 12.94, SD = 4.89 and individual scores varied between 6
to 27.
Q2: How frequently do conference attendees at the 2017 Mississippi Annual Conference
believe that low-income, Black youth experience racial discrimination?
Respondents on the Beliefs about Racial Discrimination (BRD) instrument reported a
sum score of M = 17.46, SD = 3.83. Also, the respondent's scores varied between 5 and 25.
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Q3: Are there differences between conference attendees’ role in The UMC and their colorblind racial attitudes and beliefs about racial discrimination experienced by low-income,
Black youth?
For this study, the researcher focused on five roles in The United Methodist Church
(Attendee, Church Member, Clergy, Lay Leader, and Youth Leader). The data revealed that there
were statistically significant differences between roles within The UMC and the following
instruments: The Color-blind Racial Attitudes Scale (F(4,179) = 2.589, p =.038) and
Unawareness of Racial Privilege subscale (F(4,179) = 2.695, p =.032). Post hoc comparisons
using the Bonferroni test indicated that clergy (M = 52.31, SD = 18.14) had statistically
significantly lower color-blind racial attitudes than church members (M = 60.85, SD = 16.39).
Additionally, on the Color-Blind Racial Attitude subscale, the clergy (M = 18.81, SD = 7.13) in
this study reported a greater awareness of racial privilege than church members (M = 22.84, SD
= 7.63).
Q4: Are there differences between conference attendees’ race and their color-blind racial
attitudes and beliefs about racial discrimination experienced by low-income, Black youth?
To measure differences between Black, White, and Multiracial respondents mean scores
on the two instruments used for this study, a one-way analysis of variance (ANOVA) was carried
out. Respondents identified as Asian (n = 1) or Other (n = 3) were excluded from this analysis
due to the sample being too small. ANOVA revealed that the effect of race on color-blind racial
attitudes (F(2, 169) = 3.934, p = .021), unawareness of racial privilege (F(2, 169) = 3.223, p =
.042), unawareness of institutional discrimination (F(2, 169) = 6.125, p = .003), and beliefs about
racial discrimination of low-income, Black youth (F(2,169) = 5.839, p = .004) were statistically
significant. On the other hand, the CoBRAS subscale unawareness of blatant racial issues
showed no significant differences between racial groups (F(2, 169) = .717, p = .490).
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To gain a greater understanding of the data a Bonferroni test using Post hoc comparison
was selected which revealed several statistically significant differences (see Table 11). Blacks
reported lower color-blind racial attitudes than Whites; Black respondents in this study have a
greater awareness of racial privilege than White respondents; White respondents are less aware
of institutional discrimination than Black respondents; and Blacks perceive that low-income,
Black youth experience racial discrimination at a higher rate than Whites. There were no
statistically significant differences found for respondents identified as Multiracial.
Table 11

Differences between conference attendee’s racial classification and the study
variables

Variables

Racial Groups

CoBRAS Mean
Standard Deviation
Unawareness of Racial Privilege Mean
Standard Deviation
Unawareness of Institutional Discrimination Mean
Standard Deviation
Unawareness of Blatant Racial Issues Mean
Standard Deviation
Beliefs about Racial Discrimination Mean
Standard Deviation
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Blacks

Whites

49.21

58.24

11.52

18.97

17.69

21.07

5.68

7.89

19.35

24.19

5.52

7.95
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45.70

36

19.60

19.26

16.98

3.04

3.86

Q5: Are there differences between conference attendees’ age and their color-blind racial
attitudes and beliefs about racial discrimination experienced by low-income, Black youth?
An analysis of variance showed that the effect of age on color-blind racial attitudes (F(4,
172) = 7.314, p = .000), the three subscales unawareness of racial privilege (F(4, 172) = 4.819, p
= .001), unawareness of institutional discrimination (F(4, 172) = 8.713, p = .000), unawareness
of blatant racial issues (F(4, 172) = 4.375, p = .002) and beliefs about racial discrimination of
low-income, Black youth (F(4,172) = 4.664, p = .001) were statistically significant.
To gain a greater understanding of the data a Bonferroni test using Post hoc comparison
showed that several statistically significant differences existed between age groups (see Table
12). Respondents that identified between 25 and 34 had statistically significantly lower colorblind racial attitudes than other age groups, including respondents 18-24, 35-44, 45-64, and 65+.
This test also showed that respondents [18-24, 35-44, 45-64, and 65+] are less aware of racial
privilege than respondents 25-34. In reference to institutional discrimination, the Bonferroni test
revealed that respondents between the ages of 25 and 34 were more aware of institutional
discrimination than respondents 18 or older. Also, the Bonferroni test showed that respondents
25 to 34 are more likely to recognize blatant racial issues compared to respondents that were
younger and older. Lastly, respondents between the ages of 25-34 perceive that low-income,
Black youth experience racial discrimination at a high rate, whereas, respondents within the age
groups 18-24, 35-44, 45-64, and 65+ believed that low-income, Black youth experience racial
discrimination at a significantly lower rate.
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Table 12

Differences between conference attendee’s age groups and the study variables

Variables

Age
18-24

25-34

35-44

45-64

65+

65.88

40.87

56.42

56.38

63.81

18.52

16.09

17.37

17.19

15.34

25.50

15.00

22.07

20.46

22.02

6.90

6.32

7.72

7.85

6.53

Unawareness of Institutional
Discrimination Mean
Standard Deviation

26.37

16.30

22.15

23.04

27.25

8.10

6.29

7.38

7.40

6.74

Unawareness of Blatant Racial Issues
Mean
Standard Deviation

14.00

9.56

12.19

12.86

14.52

4.40

4.26

4.63

4.60

4.75

Beliefs about Racial Discrimination
Mean
Standard Deviation

15.25

19.87

17.23

17.65

16.06

5.28

3.15

3.64

3.28

4.30

CoBRAS Mean
Standard Deviation
Unawareness of Racial Privilege Mean
Standard Deviation

Q6: Are there differences between the number of diversity workshops conference attendees
participated in and their color-blind racial attitudes and beliefs about racial discrimination
experienced by low-income, Black youth?
To determine whether differences were present between the frequency of diversity or
cultural competency workshops attended and conference attendees’ color-blind racial attitudes
and beliefs about how often low-income, Black youth experience racial discrimination, the
researcher performed a one one-way analysis of variance, which revealed that no significant
differences existed.
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Q7: Was there a relationship between conference attendee’s color-blind racial attitudes
and beliefs about racial discrimination experienced by low-income, Black youth?
A Pearson product-moment correlation coefficient was computed to assess the
relationship between color-blind racial attitudes, unawareness of racial privilege (RP),
unawareness of institutional discrimination (ID), unawareness of blatant racial issues (BRI), and
beliefs about racial discrimination experienced by low-income, Black youth. Table 11 revealed
that there was a statistically significant relationship between all the variables mentioned.
Additionally, there were several inverse associations, denoting that as one variable increases the
other variable decrease and vice versa.
There was a very strong negative correlation between conference attendee’s color-blind
racial attitudes and beliefs about racial discrimination experienced by low-income, Black youth,
r = -.711**, p < .01. On the other hand, attendee’s unawareness of racial privilege and beliefs
about racial discrimination experienced by low-income, Black youth were positively
substantially correlated, r = .689**, p < .01. Table 11 also showed, that the correlation between
unawareness of institutional discrimination was substantially negatively correlated, r = -.616**.
Likewise, unawareness of blatant racial issues was substantially negative correlated between
beliefs about racial discrimination experienced by low-income, Black youth, r = -.548**, p < .01.
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Table 13

Correlation table for the study instruments

Instruments
CoBRAS

CoBRAS

RP

ID

BRI

BRD

1

RP

905**

1

ID

.896**

.687**

1

BRI

.825**

.662**

-.621**

1

BRD

-.711**

.689**

-.616**

-.548**

1

Note. *p <.05, **p <.01. CoBRAS = Color-blind Racial Attitudes Scale, RP = Unawareness of
Racial Privilege Subscale, ID = Unawareness of Institutional Discrimination Subscale, and BRI =
Unawareness of Blatant Racial Issues Subscale, BRD = Beliefs about Racial Discrimination Scale,
Negligence (r =.00 to .09), Low (r = .10 to .29), Moderate (r = .30 to .49), Substantial (r = .50 to
.69), and Very Strong (r = .70 to 1.00).
Conclusion
This study sought to find an association between respondents’ color-blind racial attitudes
and beliefs about racial discrimination experienced by low-income, Black youth. Taken together
the results suggested that UMC members hold moderately color-blind racial attitudes and they
were also, less likely to perceive that low-income, Black youth experience racial discrimination.
Even taking into consideration the number of diversity/cultural competency workshops attended
by respondents, the result showed that there were no associations between color-blind racial
attitudes and the belief that low-income, Black youth experience racial discrimination. Overall,
these results indicated that UMC adults that espoused color-blind racial attitudes may not be
fully aware of the effects of living in a racialized society and its impact on people of color and
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not be fully aware of the prejudicial treatment that low-income, Black youth experience due to
their race.
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DISCUSSION
Introduction
The purpose of this exploratory study was to obtain baseline information about adults in
The United Methodist Church (UMC), particularly their attitudes and beliefs about racism, race,
discrimination, and youth. The results in this study proved to be both reassuring and problematic;
adults in Mississippi’s UMC were found to hold moderate color-blind racial attitudes and
moderate beliefs about the frequency that low-income, Black youth experience racial
discrimination. Recommendations for The UMC are offered, I conclude with the limitations of
the present study and propose future directions.
Discussions
Color-Blind Racial Attitudes
Color-blindness is a contemporary form of racism in America today. On an individual
level, scholars have conducted numerous studies exploring and investigating how espousal of
color-blind racial attitudes shape the way that adults view and understand race and racism in
America. In line with this scholarship, I was interested in exploring this new phenomenon in The
United Methodist Church (UMC) given both their contradictory stance on racism and their
longstanding history to social justice, specifically serving economically marginalized Black
youth.
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In a review of the youth development literature, it is shown that adolescence is a major
transitional period for all young people (Curtis, 2015; Lerner et al., 2005; Scales et al., 1999;
Seaton, 2009). For Black youth particularly, it is a time in which they begin to make sense of
their racial identity and interact more frequently with multiple contexts (Curtis, 2015; Darling,
2007; Hughes et al., 2016; Miller, 2016; Neal & Neal, 2013). In southern states like Mississippi,
the Christian church is a major context in which adults and youth frequently interact with one
another. According to the positive youth development framework (see figure 2) and the 40
developmental assets (see figure 3) UMC adults can play a vital role in the lives and
development of low-income, Black youth.
In this study, I found that adults that attended the 2017 Mississippi Annual Conference of
UMC reported moderate color-blind racial attitudes which is consistent with existing studies
(Neville et al., 2000; Neville et al., 2005; Neville et al., 2006). This finding indicates that UMC
adults at times may not be fully aware of the ways that race, and racism operate and materialize
in their own lives and youth of color. Therefore, they may promote the notions that we live in a
post-racial society, sameness, meritocracy, white privilege, and internalized oppression (BonillaSilva, 2018; Neville et al., 2000; Neville et al., 2005; Neville et al., 2006). Furthermore, they
may cite bible scripture that uses language such as “one race”, the human race, and one nation, to
rationalize the legitimacy of being color-blind (Hearn, 2009). I further add, that while the
endorsement that race and racism should not exist or matter in the lives of low-income Black
youth is commendable and well-intended, the outcome or impact is deleterious. I argue that an
endorsement of color-blind racial attitudes by UMC adults may lead them to avoid talking about,
focusing on, or highlighting race or racism when interacting with low-income, Black youth due
to their fear of being perceived prejudicial or racist and seeking to be polite (Neville et al., 2000).
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Thus, they can move from being a protective factor to a risk factor in that they may unknowingly
promote racial discrimination and racial prejudice (Neville et al., 2000).
Although adults reported moderate color-blind racial attitudes, I found that clergy in The
UMC was less color-blind and more aware of racial privilege than church members. It is difficult
to infer specifically the reason for this discrepancy. Yet, I propose that the clergy have a greater
knowledge of UMC doctrine, scripture, and the church’s stance of race and racism compared to
church members. This might suggest that clergy are more suited to engage and interact with lowincome, Black youth but more data is needed to draw conclusive results about this population.
Like other studies using the CoBRAS, I found that Black UMC adults espoused lower
color-blind racial attitudes than Whites. It is suspected that Blacks were more sensitive to racial
prejudice due to their shared group membership with Black youth and acknowledgment of
institutional discrimination compared to Whites. Since Black UMC adults are often targets of
oppression, they may be less inclined to dismiss incidents of racial discrimination, to provide
negative racial messages, and to blame low-income Black youth for the continuance of racial
inequalities (i.e., harsh school discipline policies and practices, lower academic achievement,
racial profiling, etc.). Essentially, the Blacks respondents in this study were more aware of the
ways that race, and racism operate and materializes in their own lives and youth of color
(Clonan-Roy et al., 2016). Therefore, I proffer that Black UMC adults may be more apt to point
to racial social systems as the cause of inequalities and racial discrimination, as opposed to
deficits within low-income, Black youth.
An unexpected finding in this study was that the number of diversity or cultural
competency workshops attended over the last ten years had no association with adults’ colorblind racial attitudes. This finding is inconsistent with previous literature which has shown that
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the CoBRAS is sensitive to diversity courses, training, and workshops (Chao, 2006, 2013;
Neville et al., 2000; Neville et al., 2006; Neville et al., 2013). This inconsistency may be a result
of only asking respondents one question. Also, little is known about the types of diversity or
cultural competency workshops they attended (e.g., one-hour presentation, webinar, course, or
awareness training), as well as the quality of the facilitators, the content, and the intervention.
Another consideration is that we did not pre/post respondent color-blind racial attitudes (Neville
et al., 2006). Further research is needed to better understand how diversity or cultural
competency workshops can assist in preparing UMC adults to work with low-income, Black
youth.
Beliefs about Racial Discrimination
Extensive literature exists that documents the pervasiveness, prevalence, and effects that
racial discrimination has on Blacks in America, specifically youth (Butler-Barnes et. al., 2018;
Gaylord-Harden & Cunningham, 2009; Romero & Roberts, 2003; Seaton, 2009). In this study, I
found that most of the sample believed that low-income, Black youth are discriminated against to
some extent by police, Whites in The UMC, in the workforce, in outreach programs, and
verbally. This shows that there is a basic understanding that racial discrimination does exist, and
is occurring within the church; however, to what degree this happening is uncertain. Thus, I infer
that UMC adults may have difficulty identifying with, interacting with, and dealing with lowincome, Black youth that experience racial discrimination in the various contexts that they
interact with daily (i.e., school, church, criminal justice, family, community/neighborhood, and
after school programs). A discrepancy existed between Black and White UMC adults’, where
Blacks believed that low-income, Black youth experienced racial discrimination more frequently
than did Whites. This finding may be due to America’s social structures and Blacks’ racial
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formation that Blacks encounter racial discrimination frequently in life (Lee, Perez, Boykin &
Mendoza-Denton, 2019), thus racial discrimination is a shared lived experience for Blacks as
opposed to Whites.
Limitations
Although this study adds to the literature on how adults’ color-blind racial attitudes and
beliefs about the frequency that low-income, Black youth experience racial discrimination, there
are limitations with these findings. There were approximately 2,000 individuals that attended the
2017 Mississippi Annual Conference of The United Methodist Church, but only 275 people
responded to the Power of We survey (see Appendix E). The annual conference hosted multiple
sessions that last most of the day; as a result, it was difficult to recruit attendees over the span of
four days. In addition, missing data, incomplete surveys, reluctance to complete the online
survey format, and not meeting the selection criteria resulted in only 184 respondents being used
in this study. The response rate of approximately 9.20% makes it difficult to generalize the
findings to the larger UMC (Chao, 2013). Like Chao (2013), Black respondents (n = 39)
represented a small portion of the total sample (n = 184), therefore, the ability to draw an
accurate comparison between Blacks and White's attitudes and beliefs were limited. Also, the
representation of youth leaders was too small (2.20%), and their responses were excluded from
all data analysis. Thus, little is known about youth leaders’ racial attitudes and their beliefs about
racial discrimination, although they tend to have the most contact with Black youth compared to
other roles in the church. Another limitation was that almost half of the sample was forty-five
years old or older which means this study lacks an accurate snapshot of the attitudes and beliefs
that younger adults espouse as it pertains to race and racism in America, today. Taken together,
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further research is needed to examine these limitations, which will be discussed in the
implications for future research section.
The methodology and theoretical framework for this present study produced several
limitations. By using a cross-sectional exploratory research design, only a singular snapshot of
Black and White Christian adults’ racial attitudes and beliefs about discrimination can be
captured. This limitation was recognized by Straits and Singleton (2018) who highlighted that
trying to assess individuals’ attitudes presents major challenges because attitudes are forever
evolving, fluid, and quite complex. Likewise, Bonilla Silva (2018) challenged the usage of this
research design arguing that it often depicts a harmonious picture of race relations that negates
the social reality of racism in America. Additionally, critical race theorists are opposed to using
CRT in quantitative studies, because it lacks the actual voices and experiences of POC and
reduces them too only predetermine responses (Bonilla-Silva, 2018; Hagerman, 2018). For this
study, I only explored Black and White adults’ self-reported racial attitudes and beliefs about
discrimination. Thus, I cannot infer causality.
There were also limitations during the collection of the data. All the data was collected in
Mississippi which is in the southeastern region of the United States. These findings may have
yielded different results if the researcher surveyed United Methodists from various jurisdictions
(i.e., northeastern or western regions). Within the greater society and academia, Mississippians
are often characterized in a negative light and assumed to have strong racial attitudes and beliefs
due to the racial unrest of the past and present (Bakanic, 1995; Jones, 2016; McMillen, 1990;
Orey, 2004; Ward, n.d.). It is possible that United Methodists living in more racially diverse
conferences, cities, or churches may have different levels of awareness pertaining to race,
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discrimination, racism, and youth. Therefore, these findings cannot be generalized beyond the
sample.
Implications
Future Research
The findings of this study can be used to inform future directions for research. I found
that most of the sample reported both moderate color-blind racial attitudes and beliefs about the
frequency that low-income, Black youth experience racial discrimination. Future research is
needed to develop an instrument that is specifically tailored to measuring the racial attitudes and
beliefs of contemporary Christians. Christian scholars, pastors, and authors have written about
how the Christian church often perpetuates color-blindness through the language, doctrine, and
practices they use and teach members (Adams, 2015; Brown, 2018; Cole, 2018; Driskill,
Arjannikova & Meyer, 2014; Hearn, 2009; Newbell, 2017; Prince, 2014; Tisby, 2019; Williams,
2016; Wygle, 2017; Yancey, 2010). However, very few empirical studies exist that can
extrapolate this phenomenon.
Given the limited number of studies focused on The UMC adults, this study be replicated
with both adults from different racial backgrounds and who occupy various roles (i.e., clergy,
youth ministers/pastors, and youth leaders) in The UMC and Black and White youth from
various jurisdictions (i.e. north central, northeastern, south-central, southeastern, and western
regions) in The UMC. This would offer new findings that examine the racial attitudes of
Christians from varying age groups, racial backgrounds, roles, and geographic locations within
The UMC today. A finding from this study, that was supported by previous literature (Neville et
al., 2005), and warrants further exploration, is that Black UMC attendees were more aware of
race, discrimination, and racism in the greater society and directed towards youth. More
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scholarship is needed to examine this phenomenon, especially in Mississippi, since it has the
highest concentration of Black United Methodist members (“Statistical Resources”, n.d.), and
Black churches play a central role in economically marginalized communities (Calhoun-Brown,
2000). I suggest that a mixed methods study be conducted in Mississippi that utilizes the
CoBRAS, and this can be followed up with in-depth interviews (Neville et al., 2000) to gain a
better understanding of contemporary Black United Methodist attitudes and experiences as it
pertains to race, racial dynamics, and racism.
An interesting finding in this study that needs to be further interrogated is the association
between participating in diversity training and attendees’ racial attitudes and beliefs (Adams et
al., 2016; Milne, 2007). Previous studies have produced mixed results (Chao, 2006; Chao et al.,
2011; Kernahan & Davis, 2007; Neville et al., 2000; Neville et al., 2013); therefore, I suggest
that a longitudinal study be conducted that assesses Black and White UMC adults’ racial
attitudes and beliefs as they engage in training and workshops conducted by the Mississippi’s
General Commission on Race Relations (GCORR; see Appendix H.). Another area of inquiry is
exploring college students’ racial attitudes (Johnson, 2015; Neville et al., 2000). In this study,
there were only eight respondents in this age group, but previous literature has shown that this
population has unique racial attitudes and frequently participate in service-learning opportunities
involving youth (Cann & McCloskey, 2017; Johnson, 2015). This is important to this study
because The UMC in Mississippi has approximately twenty campus ministry sites at Historically
Black Colleges and Universities (HBCU) and Historically White Colleges (HWC) known as the
Wesley Foundation (“Campus Ministry”, n.d.), in which they volunteer with low-income, Black
youth (“JSU About Us”, 2016) consistently due to racial demographics and inequalities. Lastly,
as color-blindness and critical race theory discourse continue to evolve within academia, I urge
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that more research be done in the field of human development that seeks to understand adult’s
role in the development of Black, particularly in outreach programs such as churches, parachurch
organizations, and campus ministries
Practice
The empirical data obtained from this research study can help inform various practices in
The United Methodist Church (UMC). Currently, in the Mississippi Annual Conference, they are
developing a cohort of clergy to begin cross-racial appointments. This study brings to the
forefront the necessity and seriousness of explicitly talking about race and racism within the
church, as well as, the value of teaching a Christian theology that promotes racial justice and
equity (Hearn, 2009). On a practical level, the data revealed that more than half of the
respondents in this study were familiar with the Mississippi’s General Commission on Religion
and Race (GCORR). GCORR has the potential to serve as a catalyst in reshaping the conference
and the fight for racial justice. Therefore, I propose that GCORR establish curriculum and
training (Neville et al., 2000; Neville et al., 2013) precisely for Mississippi that will focus
exclusively on race, racism, color-blindness, and youth development through a theological and
critical race discourse lens. This would encompass churches and campus ministries to
strategically rethink and restructure outreach efforts to low-income, communities that are
predominately Black in Mississippi by centering on their assets, positive youth development, and
social justice. This overhaul and approach can effectively engage, educate, and equip both Black
and White Methodists college students, and adults to better serve low-income, Black youth and
enact change on both an individual and systemic level. Implementing the shifts, I propose would
help The UMC and its members to honor and faithfully live out their theological guiding

101

principles (see Appendix J), core beliefs (see Appendix K), and social principles (see Appendix
G).
Significance of the Study
The field of human development is dedicated to improving the lives of vulnerable
populations. To my knowledge, this is the first quantitative study that explores the color-blind
racial attitudes of United Methodist adults in Mississippi with the goal of strengthening adultyouth relationships and reframing outreach and ministry efforts to low-income, Black youth. The
results garnered from this study can be used to legitimize the need for further research on colorblindness in churches (Hearn, 2009) and as it pertains to youth development. Additionally, this
study promotes Paradise (2014) argument for the integration of critical race theory in
understanding Christians perspectives about race and racism in a society that upholds colorblindness. In using CRT as a theoretical framework and analytical tool, we were able to highlight
literature that demonstrates that race and racism has real social implications on the lives of lowincome, Black youth in America; highlight the value and need for human development
scholarship in understanding color-blindness in adult-youth relationships; and document the
contention and progression of The United Methodist Church’s’ commitment to social justice.
Conclusion
Researchers have written extensively about color-blind racial attitudes and how adults
and the Christian church have upheld beliefs that race, and racism are irrelevant problems of the
past. In recognizing both the painful and long-standing history of oppression, bigotry, and
violence towards Blacks in Mississippi and the United Methodist Church, this may seem
laudable. However, in using a critical lens, I challenge and caution against the adoption of color102

blind racial attitudes and assert that it is dangerous and has real-life implications for communities
of color. By denying the power of racial dynamics and the existence of institutional
discrimination in America and the lives of Black youth, it makes it impossible to identify,
address, and redress current racial inequalities, as well as, effectively serve low-income, Black
youth. How can the adults in The UMC foster positive youth development and relationships with
youth if they fail to acknowledge their racialized identities and experiences as low-income, Black
youth? I believe that future research in the field of human development and new initiatives in the
Mississippi General Commission on Religion and Race can begin to answer this question by
utilizing a critical race framework. If The UMC embraces and applies this framework there
exists the potential to facilitate new areas of discourse, practice, and conversations that addresses
color-blindness at each level of the ecological system, thus enhancing outreach efforts with lowincome, Black youth.
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2017 Exhibit Booth Guidelines and
Application
Date+Time

Location

Wednesday, June 7, 2017 at
1:00 PM - Saturday, June 10,
2017 at 12:00 PM (CDT)

Jackson Convention Complex
105 East Pascagoula Street
Jackson, MS 39201

Payment Status

Eventbrite
Completed

Order Info
Order #610304747. Ordered by Brittany Radford on March 22, 2017 2:25 PM
Type

Regular Lobby Display Space (non-profit) $80.12

Ì610304747765389897001YÎ

Event Information:
2017 Exhibit Booth Guidelines and Application
Session of Mississippi Annual Conference
June 8-10, 2017 | Jackson Convention Complex | Jackson, Mississippi
________________________________________

610304747765389897001

Exhibit booths at the 2017 Session of the Mississippi Annual Conference, offers conference-related agencies and
organizations a place to showcase and discuss their ministries and services one-on-one with interested clergy, lay
members and visitors who attend this three-day session.
QUALIFICATIONS FOR PARTICIPATION:
The session’s committee will consider applications for display booth space from nonprofit organizations or
agencies in connection with the annual conference. For-profit organizations will be considered only when (1) there
is space available and (2) the company’s services and/or products are consistent with the goals of the annual
conference and with the Social Principles of The United Methodist Church.
BOOTH RENTALS INCLUDE:
• One 6’-long table, draped, small trash can and 2 chairs
• A printed sign (booth display card). Please note: your display sign will be printed with the name that you provide
(exactly as it is given) on the application form, so write or type your organization’s name clearly in the space
provided on the application form, corrected rush signage will be at your own expense.
TIERED RENTAL FEE:
We will make every effort to provide a display booth in your chosen area. However, space is limited and requests fill
quickly. It is recommended that you reserve your display area as soon as possible (payment must be made in full to
reserve your spot).
STAFFING: Exhibitors move in on Wednesday, June 7th from 8 a.m. until 4 p.m. Exhibits open Thursday, June
8th at 8 a.m. and will close on Saturday, June 10th at 10 a.m. Exhibitors are expected be present in the display
booth as follows:
15 minutes before the morning sessions begin
During the morning and afternoon breaks
15 minutes before the afternoon sessions begin
BE AWARE: Wednesday, June 7th there will be a concert on site at 7 p.m. You are encouraged to staff
your booth for the duration of this extra event.
SALES TAX: The State of Mississippi requires vendors in convention events to pay 8% sales tax on all sales on
tangible, personal property. In participating in our annual conference, you are agreeing to pay this sales tax
before you leave the site of the event. This form will be given to you upon your move-in on Wednesday, June
7th.
FOOD AND BEVERAGE SERVICES: The Jackson Convention Center holds an exclusive clause for food and
beverage services. Display booths may not give away or sell food or beverage items.
After the deadline of May 1, you will receive a confirmation from Convention Display Service. This confirmation will
include additional forms for other services you may wish to order (i.e., electricity, additional tables, etc.).
Registration Information:
Please print the name to appear on the signage for your display booth. Signage will be in all CAPS.
Mississippi State University Graduate Research
I have read and will comply with the rules of STAFFING. Please acknowledge with initials.
BR
I have read and will comply with the rules of SALES TAX. Please acknowledge with initials.
BR
I have read and will comply with the rules of FOOD AND BEVERAGE. Please acknowledge with
initials. BR

Do you organize events?
Start selling in minutes with Eventbrite!
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Informed Consent Form for Participation in Research Study
Title of Research Study: Cultural Competency: A Christian Value
Researcher: Brittany Radford, Mississippi State University
Procedures: If you participate in this study, you will be asked to complete a survey that will take
about 10-15 minutes. The survey is available in paper form and online via computer and phone.
What is the Research: This study explores the racial attitudes and level of cultural competency
of those within The United Methodist Church.
Voluntary Participation: Taking part in this survey is completely voluntary and you may
withdraw at any time. However, failure to answer all the questions will result in the survey not
being used and removal from raffle drawings.
Risks: Some discomfort may arise due to the sensitivity of the topic.
Benefits: There are no direct benefits to completing this study. However, as a thank you for
participating in this study, you may choose to enter your name into a raffle. Please visit the
exhibit booth to provide your name and phone number for a chance to win a $25 VISA gift card
or a handmade cross.
Privacy: Your privacy will be protected and no personally identifying information will be
collected. Everything will be kept strictly confidential and all research data will be stored in a
sealed box.
Questions: If you have any questions about this research study, please feel free to contact
Brittany Radford at (662) 648-9575 or bnr198@msstate.edu or Dr. Alisha Hardman at
a.hardman@msstate.edu.
Completion of this survey confirms:
• You have read the above information
• You voluntarily agree to participate
• You are at least 18 years old
Please keep for your records
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POWER OF WE (POW) SURVEY
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The POWER OF WE (POW) SURVEY
Q1:Below is a set of questions that deal with social issues in the United States.
Using the response options, please indicate the degree to which you agree or disagree with each
statement. Please respond honestly; there are no right or wrong answers.

a. Everyone who works hard,
no matter what race they
are, has an equal chance to
become rich.
b. Race plays a major role in
the type of social services
(such as type of health care
or day care) that people
receive in the U.S.
c. It is important that people
begin to think of
themselves as American
and not African American,
Mexican American or
Italian American.
d. Due to racial
discrimination, programs
such as affirmative action
are necessary to help
create equality.
e. Racism is a major problem
in the U.S.
f. Race is very important in
determining who is
successful and who is not.
g. Racism may have been a
problem in the past, it is
not an important problem
today.
h. Racial and ethnic
minorities do not have the
same opportunities as
white people in the U.S.
i. White people in the U.S.
are discriminated against
because of the color of
their skin.

Strongly
Disagree

Disagree

Somewhat
Disagree

Somewhat
Agree
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Agree Strongly
Agree

j.

k.

l.

m.

n.
o.

p.

q.

r.

s.

t.

Talking about racial issues
causes unnecessary
tension.
It is important for political
leaders to talk about
racism to help work
through or solve society's
problems
White people in the U.S.
have certain advantages
because of the color of
their skin.
Immigrants should try to fit
into the culture and values
of the U.S.
English should be the only
official language in the U.S.
White people are more to
blame for racial
discrimination than racial
and ethnic minorities.
Social policies, such as
affirmative action,
discriminate unfairly
against white people.
It is important for public
schools to teach about the
history and contributions
of racial and ethnic
minorities.
Racial and ethnic
minorities in the U.S. have
certain advantages
because of the color of
their skin.
Racial problems in the U.S.
are rare, isolated
situations.
Race plays an important
role in who gets sent to
prison.
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Q2: How often do you think low-income, Black youth experience discrimination?

a. In the workforce
b. From the police
c. From fellow White United
Methodist
d. In outreach programs
e. In the form of racial slurs/jokes

Never

Hardly

Sometimes

Often

Extremely
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Background Information
Q3: How long have you identified as a United Methodist?

Q4: What is your role in the United Methodist Church?

None

Church Member

Clergy

Lay Leader

Youth Minister
Q5: What is your church district?

Brookhaven

East Jackson

Greenwood

Hattiesburg

Meridian

New Albany

Seashore

Senatobia

Starkville

Tupelo

West Jackson
Q6: How many diversity/cultural competency workshops have you attended in the past 10 years?

0

1-3

4-6

7-9

10 or more
Q7: Are you aware of the Mississippi Commission on Religion and Race (C.O.R.R.) initiative in
the United Methodist Church?



Yes



No
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Q8: In the past 12 months, to what extent have you participated in activities involving lowincome, Black youth?

Never

Rarely

Occasionally

Frequently
Q9: How do you identify?

Female

Male

Other
Q10: How do you identify, select all that apply?

African American/Black

American Indian/Alaska Native

Asian

Multiracial

Native Hawaiian/Pacific Islander

White

Other ____________________
Q11: What is your age?

Under 18

18-24

25 - 34

35 - 44

45 - 64

65+
Q12: What is your household income?

<35,000

35,000-45,000

45,000-55,000

55,000-75,000

>75,000

Thank you for completing this survey. Please return it to Brittany Radford at
the exhibit booth by placing it in the sealed box marked “surveys”.
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1963 BORN OF CONVICTION STATEMENT
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Page Two

THE MISSISSIPPI METHODIST ADVOCATE

January 2, 1963

_______________________________________________________________________________________________

BORN OF CONVICTION . . .
(Note: The statement below was formulated by some of the younger ministers of the Mississippi Conference
who are concerned over present trends of curbing the freedom of the pulpit. They represent some of our best
trained and most promising ministers. We feel they express the conviction of the vast majority of the clerical
members of the conference. We suggest you read the editorial “Freedom of the Pulpit” on the opposite page.)

**

*

Confronted with the grave crises precipitated by racial discord within our state in recent months, and the genuine
dilemma facing persons of Christian conscience, we are compelled to voice publicly our convictions. Indeed, as Christian
ministers and as native Mississippians, sharing the anguish of all our people, we have a particular obligation to speak.
Thus understanding our mutual involvement in these issues, we bind ourselves together in this expression of our Christian
commitment. We speak only for ourselves, though mindful that many others share these affirmations.
Born of the deep conviction of our souls as to what is morally right, we have been driven to seek the foundations
of such convictions in the expressed witness of our Church. We, therefore, at the outset of this new year affirm the
following:
I.

The Church is the instrument of God’s purpose. This is His Church. It is ours only as stewards under His
Lordship. Effective practice of this stewardship for the minister clearly requires freedom of the pulpit. It
demands for every man an atmosphere for responsible belief and free expression.

II.

We affirm our faith in the official position of The Methodist Church on race as set forth in paragraph 2026
of the 1960 Methodist Discipline: “Our Lord Jesus Christ teaches that all men are brothers. He permits no
discrimination because of race, color, or creed. ‘In Christ Jesus you are all sons of God, through faith…’
(Galatians 3:26)”
The position of The Methodist Church, long held and frequently declared, is an amplification of our
Lord’s teaching: “We believe that God is Father of all people and races, that Jesus Christ is His Son, that all
men are brothers, and that man is of infinite worth as a child of God.” (The Social Creed, Paragraph 2020)

III. We affirm our belief that our public school system is the most effective means of providing common education for all our children. We hold that it is an institution essential to the preservation and development of
our true democracy. The Methodist Church is officially committed to the system of public school education
and we concur. We are unalterably opposed to the closing of public schools on any level or to the diversion
of tax funds to the support of private or sectarian schools.
IV. In these conflicting times, the issues of race and Communism are frequently confused. Let there be no
mistake. We affirm an unflinching opposition to Communism. We publicly concur in the Methodist Council
of Bishops’ statement of November 16, 1962, which declares:
“The basic commitment of a Methodist minister is to Jesus Christ as Lord and Savior. This sets him in
permanent opposition to communism. He cannot be a Christian and a communist. In obedience to his
Lord and in support of the prayer, ‘Thy Kingdom come, Thy will be done on earth as it is in Heaven,’ he
champions justice, mercy, freedom, brotherhood, and peace. He defends the underprivileged, oppressed,
and forsaken. He challenges the status quo, calling for repentance and change wherever the behavior of
men falls short of the standards of Jesus Christ.”
We believe that this is our task and calling as Christian ministers.
FINDING AUTHORITY IN THE OFFICIAL POSITION OF OUR CHURCH, AND BELIEVING IT TO BE IN
HARMONY WITH SCRIPTURE AND GOOD CHRISTIAN CONSCIENCE, WE PUBLICLY DECLARE OURSELVES IN THESE MATTERS AND AGREE TO STAND TOGETHER IN SUPPORT OF THESE PRINCIPLES.
Jerry Furr
Maxie D. Dunnam
Jim L. Waits
O. Gerald Trigg
James B. Nicholson

Marvin Moody
Keith Tonkel
John Ed Thomas [Jon in original]
Inman Moore, Jr.
Denson Napier
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[Reprinted by permission of

Buford A. Dickinson
James S. Conner
J. W. Holston
James P. Rush
Edward W. McRae
Joseph C. Way
Wallace E. Roberts
Summer Walters

Rod Entrekin
Harold Ryker
N. A. Dickson
Ned Kellar [Keller in original]
Powell Hall
Elton Brown
Bufkin Oliver
Jack Troutman

Bill Lampton

Wilton Carter
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The Mississippi United Methodist
Advocate. All material in brackets [ ]
added by J. Reiff.]

EXCERPTS OF UNITED METHODIST SOCIAL PRINCIPLES
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Preface
The United Methodist Church has a long history of concern for social justice. Its
members have often taken forthright positions on controversial issues involving Christian
principles. Early Methodists expressed their opposition to the slave trade, to smuggling, and to
the cruel treatment of prisoners.
A social creed was adopted by The Methodist Episcopal Church (North) in 1908. Within
the next decade similar statements were adopted by The Methodist Episcopal Church, South, and
by The Methodist Protestant Church. The Evangelical United Brethren Church adopted a
statement of social principles in 1946 at the time of the uniting of the United Brethren and The
Evangelical Church. In 1972, four years after the uniting in 1968 of The Methodist Church and
The Evangelical United Brethren Church, the General Conference of The United Methodist
Church adopted a new statement of Social Principles, which was revised in 1976 (and by each
successive General Conference).
The Social Principles, while not to be considered church law, are a prayerful and
thoughtful effort on the part of the General Conference to speak to the human issues in the
contemporary world from a sound biblical and theological foundation as historically
demonstrated in United Methodist traditions. They are a call to faithfulness and are intended to
be instructive and persuasive in the best of the prophetic spirit. The Social Principles are a call
to all members of The United Methodist Church to a prayerful, studied dialogue of faith and
practice. (See ¶ 509.)
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Preamble
We, the people called United Methodists, affirm our faith in God our Creator and Father,
in Jesus Christ our Savior, and in the Holy Spirit, our Guide and Guard.
We acknowledge our complete dependence upon God in birth, in life, in death, and in life
eternal. Secure in God’s love, we affirm the goodness of life and confess our many sins against
God’s will for us as we find it in Jesus Christ. We have not always been faithful stewards of all
that has been committed to us by God the Creator. We have been reluctant followers of Jesus
Christ in his mission to bring all persons into a community of love. Though called by the Holy
Spirit to become new creatures in Christ, we have resisted the further call to become the people
of God in our dealings with each other and the earth on which we live.
We affirm our unity in Jesus Christ while acknowledging differences in applying our
faith in different cultural contexts as we live out the gospel. We stand united in declaring our
faith that God's grace is available to all, that nothing can separate us from the love of God in
Christ Jesus.
Grateful for God’s forgiving love, in which we live and by which we are judged, and
affirming our belief in the inestimable worth of each individual, we renew our commitment to
become faithful witnesses to the gospel, not alone to the ends of earth, but also to the depths of
our common life and work.
Social Community [Introduction]
The rights and privileges a society bestows upon or withholds from those who comprise it
indicate the relative esteem in which that society holds particular persons and groups of persons.
We affirm all persons as equally valuable in the sight of God. We therefore work toward
societies in which each person’s value is recognized, maintained, and strengthened. We support
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the basic rights of all persons to equal access to housing, education, communication,
employment, medical care, legal redress for grievances, and physical protection. We deplore acts
of hate or violence against groups or persons based on race, color, national origin, ethnicity, age,
gender, disability, status, economic condition, sexual orientation, gender identity, or religious
affiliation. Our respect for the inherent dignity of all persons leads us to call for the recognition,
protection, and implementation of the principles of The Universal Declaration of Human Rights
so that communities and individuals may claim and enjoy their universal, indivisible, and
inalienable rights.
Rights of Racial and Ethnic Persons
Racism is the combination of the power to dominate by one race over other races and a
value system that assumes that the dominant race is innately superior to the others. Racism
includes both personal and institutional racism. Personal racism is manifested through the
individual expressions, attitudes, and/or behaviors that accept the assumptions of a racist value
system and that maintain the benefits of this system. Institutional racism is the established social
pattern that supports implicitly or explicitly the racist value system. Racism, manifested as sin,
plagues and hinders our relationship with Christ, inasmuch as it is antithetical to the gospel itself.
In many cultures white persons are granted unearned privileges and benefits that are denied to
persons of color. We oppose the creation of a racial hierarchy in any culture. Racism breeds
racial discrimination. We define racial discrimination as the disparate treatment and lack of full
access and equity in resources, opportunities, and participation in the Church and in society
based on race or ethnicity.
Therefore, we recognize racism as sin and affirm the ultimate and temporal worth of all
persons. We rejoice in the gifts that particular ethnic histories and cultures bring to our total life.
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We commit as the Church to move beyond symbolic expressions and representative models that
do not challenge unjust systems of power and access.
We commend and encourage the self-awareness of all racial and ethnic groups and
oppressed people that leads them to demand their just and equal rights as members of society.
We assert the obligation of society and people within the society to implement compensatory
programs that redress long-standing, systemic social deprivation of racial and ethnic persons. We
further assert the right of historically underrepresented racial and ethnic persons to equal and
equitable opportunities in employment and promotion; to education and training of the highest
quality; to nondiscrimination in voting, access to public accommodations, and housing purchase
or rental; to credit, financial loans, venture capital, and insurance policies; to positions of
leadership and power in all elements of our life together; and to full participation in the Church
and society. We support affirmative action as one method of addressing the inequalities and
discriminatory practices within the Church and society.
Rights of Young People
Our society is characterized by a large population of young people who frequently find
full participation in society difficult. Therefore, we urge development of policies that encourage
inclusion of young people in decision-making processes and that eliminate discrimination and
exploitation. Creative and appropriate employment opportunities should be legally and socially
available for young people.
Poverty
In spite of general affluence in the industrialized nations, the majority of persons in the
world live in poverty. In order to provide basic needs such as food, clothing, shelter, education,
health care, and other necessities, ways must be found to share more equitably the resources of
158

the world. Increasing technology, when accompanied by exploitative economic practices,
impoverishes many persons and makes poverty self-perpetuating. Poverty due to natural
catastrophes and environmental changes is growing and needs attention and support. Conflicts
and war impoverish the population on all sides, and an important way to support the poor will be
to work for peaceful solutions.
As a church, we are called to support the poor and challenge the rich. To begin to
alleviate poverty, we support such policies as: adequate income maintenance, quality education,
decent housing, job training, meaningful employment opportunities, adequate medical and
hospital care, humanization and radical revisions of welfare programs, work for peace in conflict
areas and efforts to protect creation’s integrity. Since low wages are often a cause of poverty,
employers should pay their employees a wage that does not require them to depend upon
government subsidies such as food stamps or welfare for their livelihood.
Because we recognize that the long-term reduction of poverty must move beyond
services to and employment for the poor, which can be taken away, we emphasize measures that
build and maintain the wealth of poor people, including asset-building strategies such as
individual development savings accounts, micro-enterprise development programs, progams
enabling home ownership, and financial management training and counseling. We call upon
churches to develop these and other ministries that promote asset-building among the poor. We
are especially mindful of the Global South, where investment and micro-enterprise are especially
needed. We urge support for policies that will encourage equitable economic growth in the
Global South and around the world, providing a just opportunity for all.
Poverty most often has systemic causes, and therefore we do not hold poor people
morally responsible for their economic state.
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Criminal Justice and Restorative Justice
To protect all persons from encroachment upon their personal and property rights,
governments have established mechanisms of law enforcement and courts. A wide array of
sentencing options serves to express community outrage, incapacitate dangerous offenders, deter
crime, and offer opportunities for rehabilitation. We support governmental measures designed to
reduce and eliminate crime that are consistent with respect for the basic freedom of persons.
We reject all misuse of these mechanisms, including their use for the purpose of revenge
or for persecuting or intimidating those whose race, appearance, lifestyle, economic condition, or
beliefs differ from those in authority. We reject all careless, callous, or discriminatory
enforcement of law that withholds justice from persons with disabilities and all those who do not
speak the language of the country in which they are in contact with the law enforcement. We
further support measures designed to remove the social conditions that lead to crime, and we
encourage continued positive interaction between law enforcement officials and members of the
community at large.
In the love of Christ, who came to save those who are lost and vulnerable, we urge the
creation of a genuinely new system for the care and restoration of victims, offenders, criminal
justice officials, and the community as a whole. Restorative justice grows out of biblical
authority, which emphasizes a right relationship with God, self, and community. When such
relationships are violated or broken through crime, opportunities are created to make things right.
Most criminal justice systems around the world are retributive. These retributive justice
systems profess to hold the offender accountable to the state and use punishment as the
equalizing tool for accountability. In contrast, restorative justice seeks to hold the offender
accountable to the victimized person, and to the disrupted community. Through God’s
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transforming power, restorative justice seeks to repair the damage, right the wrong, and bring
healing to all involved, including the victim, the offender, the families, and the community. The
Church is transformed when it responds to the claims of discipleship by becoming an agent of
healing and systemic change.
Culture and Identity
We believe that our primary identity is as children of God. With that identity comes
societal and cultural constructions that have both positive and negative impacts on humanity and
the Church. Cultural identity evolves through our history, traditions, and experiences. The
Church seeks to fully embrace and nurture cultural formation and competency as a means to be
fully one body, expressed in multiple ways. Each of us has multiple identities of equal value that
intersect to form our complete self. We affirm that no identity or culture has more legitimacy
than any other. We call the Church to challenge any hierarchy of cultures or identities. Through
relationships within and among cultures we are called to and have the responsibility for learning
from each other, showing mutual respect for our differences and similarities as we experience the
diversity of perspectives and viewpoints.
Justice and Law
Persons and groups must feel secure in their life and right to live within a society if order
is to be achieved and maintained by law. We denounce as immoral an ordering of life that
perpetuates injustice and impedes the pursuit of peace. Peoples and nations feel secure in the
world community when law, order, and human rights are respected and upheld.
Believing that international justice requires the participation of all peoples and nations,
we endorse the United Nations, its related bodies, the International Court of Justice and the
International Criminal Court as the best instruments now in existence to achieve a world of
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justice and law. We commend the efforts of all people in all countries who pursue world peace
through law. We endorse international aid and cooperation on all matters of need and conflict.
We urge acceptance for membership in the United Nations of all nations who wish such
membership and who accept United Nations responsibility. We urge the United Nations to take a
more aggressive role in the development of international arbitration of disputes and actual
conflicts among nations by developing binding third-party arbitration. Bilateral or multilateral
efforts outside of the United Nations should work in concert with, and not contrary to, its
purposes. We reaffirm our historic concern for the world as our parish and seek for all persons
and peoples full and equal membership in a truly world community.
(The Book of Discipline, 2016).
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MS COMMISSION ON RELIGION AND RACE
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The Discipline section 643. 2.
The basic membership of the annual conference commission shall be nominated and
elected by established procedure of the respective annual conferences. Each annual conference
shall determine the number and composition of the total membership. Care shall be taken to
ensure that membership is selected based primarily on the passion and expertise possessed in the
areas of training, resource development, evaluation, consultation, and strategic planning in the
areas of diversity, cultural competency, racial justice, reconciliation and equity, and
communicating/advocacy for change. The total membership shall have an equitable balance in
the number of laymen, laywomen, and clergypersons. It is strongly urged that the conference
commissions be constituted to reflect the widest sense of racial, ethnic, tribal, and cultural
diversity relevant to that area. Selection of commission members shall ensure adequate
representation of women, youth, young adults, older adults, and persons with disabilities.
Members of the General Commission on Religion and Race residing in the annual conference
shall be ex officio members of the annual conference commission on religion and race with vote.
Report of the Commission on Religion and Race
Purpose: As a work of Advocacy, CORR seeks to assist agencies, connectional
ministries and other church structures, assuring full and equal participation of all racial and
ethnic constituencies in the total life and mission of the whole church in the Mississippi Annual
Conference.
Vision: CORR envisions churches at all levels in the Mississippi Conference embracing,
reflecting and valuing God’s diversity.
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Mission: To embody Christ and engage the Mississippi Annual Conference in building
awareness of racial and cultural diversity; by inviting God’s Spirit to create and sustain a
community of mutual and radically inclusive hospitality.
Participants (task force members): Participants with the Commission on Religion and
Race, in its work, are diverse. Our diversity is representative of our purpose and goal of engaging
our districts in the work of equity throughout our conference.
During 2017 and 2018, CORR has labored diligently to make training and resources for
cultural competency, linguistics and strategic planning in areas of diversity available to all of our
local churches. This is being accomplished through the conference website and other media.
We continue to encourage participation by adding clarity, increasing accessibility of
materials and being available ourselves in order that we many engage and empower the ongoing
work of reconciliation.
We continue to lift up places where equality is being lived out and recognize those whose
work has created a place of inclusiveness and sacred equality.
We continue the work of building relationships with existing organizations, such as
Mission Mississippi to ensure the work of racial healing as an ongoing practice in a grassroots
movement expressing love, grace and social holiness.
We seek to draw others into partnership and joint effort in this holy task.
We have endeavored and will continue to address these issues as the work of the
Commission on Religion and Race of the Mississippi Annual Conference.
Respectfully Submitted by the Commission on Religion and Race,
Rev. Kathy A. Price, Chair
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THOUGHTS UPON SLAVERY PAMPHLET
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(Thomas, 1992)
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UMC THEOLOGICAL GUIDELINES
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Our Faith Journey
Faith is the basic orientation and commitment of our whole being—a matter of heart and
soul. Christian faith is grounding our lives in the living God as revealed especially in Jesus
Christ. It’s both a gift we receive within the Christian community and a choice we make. It’s
trusting in God and relying on God as the source and destiny of our lives. Faith is believing in
God, giving God our devoted loyalty and allegiance. Faith is following Jesus, answering the call
to be his disciples in the world. Faith is hoping for God’s future, leaning into the coming
kingdom that God has promised. Faith-as-belief is active; it involves trusting, believing,
following, hoping.
Our Theological Journey
Theology is thinking together about our faith and discipleship. It’s reflecting with others
in the Christian community about the good news of God’s love in Christ.
Both laypeople and clergy are needed in “our theological task.” The laypeople bring
understandings from their ongoing effort to live as Christians in the complexities of a secular
world; clergy bring special tools and experience acquired through intensive biblical and
theological study. We need one another.
But how shall we go about our theological task so that our beliefs are true to the gospel
and helpful in our lives? In John Wesley’s balanced and rigorous ways for thinking through
Christian doctrine, we find four major sources or criteria, each interrelated. These we often call
our “theological guidelines”: Scripture, tradition, experience, and reason. Let’s look at each of
these.
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Scripture
In thinking about our faith, we put primary reliance on the Bible. It’s the unique
testimony to God’s self-disclosure in the life of Israel; in the ministry, death, and resurrection of
Jesus the Christ; and in the Spirit’s work in the early church. It’s our sacred canon and, thus, the
decisive source of our Christian witness and the authoritative measure of the truth in our beliefs.
In our theological journey we study the Bible within the believing community. Even
when we study it alone, we’re guided and corrected through dialogue with other Christians. We
interpret individual texts in light of their place in the Bible as a whole. We use concordances,
commentaries, and other aids prepared by the scholars. With the guidance of the Holy Spirit, we
try to discern both the original intention of the text and its meaning for our own faith and life.
Tradition
Between the New Testament age and our own era stand countless witnesses on whom we
rely in our theological journey. Through their words in creed, hymn, discourse, and prayer,
through their music and art, through their courageous deeds, we discover Christian insight by
which our study of the Bible is illuminated. This living tradition comes from many ages and
many cultures. Even today Christians living in far different circumstances from our own—in
Africa, in Latin America, in Asia—are helping us discover fresh understanding of the Gospel’s
power.
Experience
A third source and criterion of our theology is our experience. By experience we mean
especially the “new life in Christ,” which is ours as a gift of God’s grace; such rebirth and
personal assurance gives us new eyes to see the living truth in Scripture. But we mean also the
broader experience of all the life we live, its joys, its hurts, its yearnings. So we interpret the
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Bible in light of our cumulative experiences. We interpret our life’s experience in light of the
biblical message. We do so not only for our experience individually but also for the experience
of the whole human family.
Reason
Finally, our own careful use of reason, though not exactly a direct source of Christian
belief, is a necessary tool. We use our reason in reading and interpreting the Scripture. We use it
in relating the Scripture and tradition to our experience and in organizing our theological witness
in a way that’s internally coherent. We use our reason in relating our beliefs to the full range of
human knowledge and in expressing our faith to others in clear and appealing ways.
(Koehler, 2006, p. 61, 64-65)
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UMC CORE BELIEFS
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Our Beliefs
With Christians of other communions we confess belief in the triune God - Father, Son,
and Holy Spirit. This confession embraces the biblical witness to God’s activity in creation,
encompasses God’s gracious self-involvement in the dramas of history, and anticipates the
consummation of God’s reign. The created order is designed for the well-being of all creatures
and as the place of human dwelling in covenant with God. As sinful creatures, however, we have
broken that covenant, become estranged from God, wounded ourselves and one another, and
wreaked havoc throughout the natural order. We stand in need of redemption.
A Triune God - There is but one living and true God, everlasting, without body or parts,
of infinite power, wisdom, and goodness; the maker and preserver of all things, both visible and
invisible. And in unity of this Godhead there are three persons, of one substance, power, and
eternity -- the Father, the Son, and the Holy Ghost.
God the Father - We believe in the one true, holy and living God, Eternal Spirit, who is
Creator, Sovereign and Preserver of all things visible and invisible. He is infinite in power,
wisdom, justice, goodness and love, and rules with gracious regard for the well-being and
salvation of men, to the glory of his name. We believe the one God reveals himself as the
Trinity: Father, Son and Holy Spirit, distinct but inseparable, eternally one in essence and power.
God the Son - We believe in Jesus Christ, truly God and truly man, in whom the divine
and human natures are perfectly and inseparably united. He is the eternal Word made flesh, the
only begotten Son of the Father, born of the Virgin Mary by the power of the Holy Spirit. As
ministering Servant he lived, suffered and died on the cross. He was buried, rose from the dead
and ascended into heaven to be with the Father, from whence he shall return. He is eternal Savior
and Mediator, who intercedes for us, and by him all men will be judged.
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God the Holy Spirit - We believe in the Holy Spirit who proceeds from and is one in
being with the Father and the Son. He convinces the world of sin, of righteousness and of
judgment. He leads men through faithful response to the gospel into the fellowship of the
Church. He comforts, sustains and empowers the faithful and guides them into all truth.
The Cross - Sin separated all persons from God. Jesus’ death on the cross was an atoning
sacrifice, making possible our forgiveness and reconciliation with God. To repent of sin and trust
in Jesus Christ are the only requirements for one to receive that salvation made possible by
Jesus’ death.
Sin - Because of rebellion against God going all the way back to Adam, all persons are
inclined toward sin and selfishness. Sin means missing the mark of God’s righteousness; it
means to be in rebellion against God, to disobey his laws. A person by strength of will power
alone cannot forsake sin and please God. Only through an intervention of God’s grace can a
person overcome sin and become part of the Kingdom of God.
Salvation - When a person repents of sin and trusts in Jesus Christ as Savior and Lord,
that person is forgiven of sin and receives the gift of eternal salvation (right relationship with
God). The Holy Spirit takes up residence in that person, teaching and equipping him or her to be
a disciple of Christ, and confirming that the person is indeed a child of God.
Prevenient Grace - We acknowledge God’s prevenient grace, the divine love that
surrounds all humanity and precedes any and all of our conscious impulses. This grace prompts
our first wish to please God, our first glimmer of understanding concerning God’s will, and our
"first slight transient conviction" of having sinned against God. God’s grace also awakens in us
an earnest longing for deliverance from sin and death and moves us toward repentance and faith.
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Justification and Assurance - We believe God reaches out to the repentant believer in
justifying grace with accepting and pardoning love. Wesleyan theology stresses that a decisive
change in the human heart can and does occur under the prompting of grace and the guidance of
the Holy Spirit. In justification we are, through faith, forgiven our sin and restored to God’s
favor. This righting of relationships by God through Christ calls forth our faith and trust as we
experience regeneration, by which we are made new creatures in Christ.
This process of justification and new birth is often referred to as conversion. Such a
change may be sudden and dramatic, or gradual and cumulative. It marks a new beginning, yet it
is part of an ongoing process. Christian experience as personal transformation always expresses
itself as faith working by love. Our Wesleyan theology also embraces the scriptural promise that
we can expect to receive assurance of our present salvation as the Spirit "bears witness with our
spirit that we are children of God."
Sanctification and Perfection - We believe sanctification is the work of God's grace
through the Word and the Spirit, by which those who have been born again are cleansed from sin
in their thoughts, words and acts, and are enabled to live in accordance with God's will, and to
strive for holiness without which no one will see the Lord.
Faith and Good Works - We believe good works are the necessary fruits of faith and
follow regeneration but they do not have the virtue to remove our sins or to avert divine
judgment. We believe good works, pleasing and acceptable to God in Christ, spring from a true
and living faith, for through and by them faith is made evident.
Service to the World - We insist that personal salvation always involves Christian
mission and service to the world. By joining heart and hand, we assert that personal religion,
evangelical witness, and Christian social action are reciprocal and mutually reinforcing.
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Scriptural holiness entails more than personal piety; love of God is always linked with love of
neighbor, a passion for justice and renewal in the life of the world.
Nurturing and Serving of the Church - We emphasize the nurturing and serving
function of Christian fellowship in the Church. The personal experience of faith is nourished by
the worshiping community. For Wesley there is no religion but social religion, no holiness but
social holiness. The communal forms of faith in the Wesleyan tradition not only promote
personal growth; they also equip and mobilize us for mission and service to the world.
The outreach of the church springs from the working of the Spirit. As United Methodists,
we respond to that working through a connectional polity based upon mutual responsiveness and
accountability. Connectional ties bind us together in faith and service in our global witness,
enabling faith to become active in love and intensifying our desire for peace and justice in the
world.
Baptism - Baptism is not only a sign of profession and mark of difference whereby
Christians are distinguished from others that are not baptized; but it is also a sign of regeneration
or the new birth. The Baptism of young children is to be retained in the Church.
Communion - The Supper of the Lord is not only a sign of the love that Christians ought
to have among themselves one to another, but rather is a sacrament of our redemption by Christ’s
death; insomuch that, to such as rightly, worthily, and with faith receive the same, the bread
which we break is a partaking of the body of Christ; and likewise the cup of blessing is a
partaking of the blood of Christ. The body of Christ is given, taken, and eaten in the Supper, only
after a heavenly and spiritual manner. And the mean whereby the body of Christ is received and
eaten in the Supper is faith.
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Social Justice - The United Methodist Church has a long history of concern for social
justice. Its members have often taken forthright positions on controversial issues involving
Christian principles. Early Methodists expressed their opposition to the slave trade, to
smuggling, and to the cruel treatment of prisoners.
(United Methodist Believe, n.d.).
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